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Through personal experience, I am aware of differing interpretations of what Religious Education (RE) in Scottish Schools is. RE is titled Religious Moral Education (RME) and at certificated level it is referred to as Religious Moral Philosophical Studies (RMPS) in Scotland. As with most pedagogical issues, continuing research is being conducted on different aspects of RE in schools. Some arguments contest that the relevance studying of religion is diminishing, as is the traditional concept of religion itself. Others would contest that RE is more relevant than ever with many current world issues still having a religious undercurrent. 66% of Scotland’s population identified themselves as belonging to a religion in 2001[footnoteRef:1].  Arguably the permeation of religion into everyday Scottish life is subtler than in previous decades however, in my view, there are still influences of religion that must be explored such as those on law making and traditions.  Education Scotland[footnoteRef:2] describes RME as:  [1: Scottish Government. ‘Analysis of Religion in the 2001 Census: Summary Report.’ Edinburgh: Scottish Government, 2005. ]  [2:  Education Scotland, the Scottish Government public body, charged with supporting quality and improvement in Scottish Education, established 1st July 2011.] 

“A process where children and young people engage in a search for meaning, value and purpose in life. This involves both the exploration of beliefs and values and the study of how such beliefs and values are expressed.” [footnoteRef:3] [3:  Curriculum for Excellence. ‘Building the Curriculum 1.’ Curriculum for Excellence, edited by Education Scotland. Edinburgh: Education Scotland, 2006. ] 

This is a very brief explanation of the subject; Education Scotland does go into further depth as to how RME should be delivered, which will be explored later. Studying to be a teacher of RME myself, the debate and flurry of discussion surrounding the subject fascinates me. It seems that RME is a subject that is very misunderstood and the content is often essentialised. Other researchers such as James Conroy and colleagues[footnoteRef:4] have also commented on this misconception. Often when telling others of my future career aspirations are, I am met with one of two responses; the first being a barrage of negativity and often bigotry towards a specific religion, normally based on memories of their own upbringing and religious education. One particular comment that always stuck with me was "RE! That should be a lunchtime club!” which was exclaimed to me by a Math’s teacher on one of my teaching placements. The other response I get is one of inquisitiveness and fascination, asking what the subject entails and the regret that they “never got that at school”. This difference in understanding about what is involved in RME has provided the stimulus for my investigation.  [4:  Conroy, J. C.et al. ‘Does Religious Education Work? A Multi-Dimensional Investigation’ Continuum International Publishing Group, Limited, 2013.] 

My research involved surveying and interviewing staff and pupils at “School A” in Fife, Scotland about their understandings of RME. I surveyed a total of 158 pupils from the school, which is around a quarter of the total school population. I also collected data from teachers from other schools to gain further opinions and some surveys were followed up with interviews[footnoteRef:5]. All questionnaires were numbered and stored securely, although have not been included in the appendices. The interviews were recorded and partly transcribed and have been included in the appendices. [5:  Names of interviewees have been changed to protect anonymity throughout.] 

Chapter 1 will discuss definitions from participants of RME, with a particular focus on word choice used and issues arising from these definitions, with a closer study of the Education Scotland definition. Chapter 2 will continue to explore different understandings of RME with a focus on the learning that takes place and how it is taught. Finally Chapter 3 will explore implications of RME in the future, exploring what pupils have said about studying the subject at a higher level and how RME is viewed in the context of the school. I will also discuss opinions and attitudes towards Religious Observance in this chapter.  By studying what the subject is, what the subject involves and how the subject is viewed, I aim to conclude what general statements I can make on understandings of RME in Scottish schools and what issues that may arise from these understandings.
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There are many different interpretations of what RME is. The subject has changed greatly over the past few decades becoming much more diversified and studying a wider range of religions. In the past RME mainly focused on the study of Christianity[footnoteRef:6] and often ignorance or lack of education in what RME has become leads to this opinion still being widely held by many. However, attitudes and opinions regarding RME and religion as a whole can come from influences out with the school, such as the media or parental influence. This creates a diverse range of understandings of the subject, which impacts on the teaching and consequent attitudes of the subject. Education Scotland have offered a definition of the subject in the Principles and Practices document:  [6:  White, John. ‘Should Religious Education be a Compulsory School Subject?’ in ‘British Journal of Religious Education’ 26, no. 2, 2004. pp151-164.] 

“[RME] enables children and young people to explore the world’s major religions and views which are independent of religious belief and to consider the challenges posed by these beliefs and values. It supports them in developing and reflecting upon their values and their capacity for moral judgement. Through developing awareness and appreciation of the value of each individual in a diverse society, religious and moral education engenders responsible attitudes to other people. This awareness and appreciation will assist in counteracting prejudice and intolerance as children and young people consider issues such as sectarianism and discrimination more broadly.” [footnoteRef:7] [7:  Scottish Executive. ‘Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.’ Edinburgh: Scottish Executive, No Year Given. ] 

The language used in these definitions: explore, consider, develop, counteract; suggest that pupils are developing skills through knowledge. The suggestion is made that pupils should learn from issues studied as well as learning about issues studied. This idea is discussed by Conroy and colleagues who conclude that students must engage with as well as learn about concepts[footnoteRef:8].  [8:  Conroy, J. C et al. ‘Does Religious Education Work? A Multi-Dimensional Investigation’ Continuum International Publishing Group, Limited, 2013. P8] 

However, Geoff Teece explores the confusion that arises from different definitions offered creating completely different dynamics in the RME classroom. He concludes that learning about religion lacks depth and learning from religion is too narrowly conceived[footnoteRef:9]. [9: Teece, Geoff. "Is it learning about and from Religions, Religion or Religious Education? And is it any Wonder some Teachers Don't Get it?" in ‘British Journal of Religious Education’ 32, no. 2, 2010. pp93-103.] 

This raises the issue of the indefinite nature of the subject, which led me to ask all participants what they thought RME was. How this question was answered revealed a lot about understanding, interpretation and often personal opinion of the subject and would therefore set a basis for the rest of the questionnaire or interview. Firstly I aim look at use of word choice participants have used when describing RME. The question asked was “What do you think Religious and Moral Education is?”  
Learn
Considering the use of the word “learn” or “learning”, RME is a subject in which religion should be learned from as well as learned about.  Many responses mostly given by pupils with a few teachers of subjects other than RME provided an answer similar to ‘learning about religions’.  Dictionary definitions of the word ‘learn’ provide three possible meanings:
1. To acquire information or skill,
2. To find out, 
3. To memorize something.[footnoteRef:10]  [10:  Encarta English Dictionary, as accessed via Microsoft Word, April 2013.] 

The first two definitions would agree with Education Scotland’s outline of what RME is about: acquiring information or finding out about something. However this would only be true if pupils were then to use the information ‘learned’ to then ‘learn from’ it through considerations and reflection.  John, an RME teacher at ‘School A’ discussed this: 
“You can’t just learn lots of facts you have to be able to take that on board and do something with it in your own life. No matter what stance or circumstance you come from you can learn something from the stories of religion. Even if you have no religion.” [footnoteRef:11] [11:  Appendix 1 ] 

This approach of learning ‘from religions’ can be linked to the ‘phenomenology’ approach to the study of religion, as developed by Ninian Smart who aimed to “exhibit religion and religions through uncovering the anatomy of Religion,”[footnoteRef:12] whereby the learner would ‘bracket’ their own religious views in order to fully appreciate and experience another. This was developed pedagogically by Michael Grimmit[footnoteRef:13], who expanded on this idea of learning through ‘human experience’ by offering suggestions of ‘thematic learning’. Grimmit argues that “religious concepts only come alive when we are able to relate them”[footnoteRef:14]. This links to the aims of Curriculum for Excellence (CfE)[footnoteRef:15] in which there is a greater focus on pupils learning experientially. The curriculum aims are entitled ‘Experiences and Outcomes’ (E’s and O’s): [12:  Smart, N, “The Phenomenon of Religion” I, Macmillan Press: London 1973 p52]  [13:  Grimmit, M, “Religious education and human development: the relationship between studying religions and personal, social and moral education”, McCrimmons: Essex, 1987, p204.]  [14:  Ibid. p52.]  [15:  Curriculum for Excellence, is the name given to the new curriculum in Scotland, for 3-18 year olds, which was introduced in August 2010. ] 

“An experience is developing attributes and capabilities and in achieving active engagement, motivation and depth of learning. An outcome represents what is to be achieved.” [footnoteRef:16] [16:  Education Scotland. ‘Religious and Moral Education Experiences and Outcomes.’ Education Scotland, accessed April, 2013, http://www.educationscotland.gov.uk/myexperiencesandoutcomes/socialstudies/index.asp.] 

The curriculum agrees that learning should take place through thematic learning that is made relevant to the pupil. Education Scotland uses the word ‘explore’ when referring to religions. Explore having connotations of an experience, investigation or to search for something, which denotes more pupil centred learning. However, despite this, there is a debate amongst educators about ‘teaching to test’.  Whereby students are memorising information to regurgitate in exams rather than reflecting on and applying what they have learned.  Arguably there is less pressure of this kind in ‘core RME’ where classes are not committed to end of year exams. This concern would apply in RMPS classes where the endpoint is the final public examination. 
Study
The word study was used repeatedly when describing RME, mostly by teachers, in responses such as “the study of world religions”. ‘Study’ is a neutral term as it leaves no ownership on who is ‘learning’ and who is ‘teaching’.  There are several definitions of the word, including: 
1. To learn about something
2. To take an educational course
3. To investigate something[footnoteRef:17] [17:  Encarta English Dictionary, as accessed via Microsoft Word, April 2013] 

The ambiguity of the word mirrors the ambiguity of the subject. The 110 pupils who did describe RME as the study of something all agreed it was the study of ‘world religions’. Twenty-two pupils expanded on this by including morals and 45 pupil responses expanded by including study of ‘cultures’ as well as religion. Such as this definition provide by Rachel, an RME teacher:
 “[RME is] in the broad sense, teaching people about other people’s cultures beliefs, other societies.” [footnoteRef:18]  [18:  Appendix 2] 

The word culture was also used by many teachers alongside or instead of religion. Culture is defined as the ‘shared beliefs and values of a group’[footnoteRef:19]; the practice of sharing a belief could be classed as a religious action. I investigated the issue of ‘What is a religion?’ in my interviews.  The common understanding amongst practitioners of RME was similar to “a belief system that is shared amongst a group of people[footnoteRef:20]”. This definition is linked very closely to that of a culture, so perhaps it could be argued that the word culture is more widely understood than religion.  [19:  Encarta English dictionary, accessed via Microsoft Word, April 2013. ]  [20:  Appendix 2	] 

Similarly, teachers such as James do not see religion as the main focus of RME, instead see it on a broader scale as cultural studies: 
“[RME is] A teaching of cultures and society and sometimes how religion ties into it. Religion does not have to be the focus point. It’s more a study of people.” [footnoteRef:21]  [21:  Appendix 3] 

He is arguing that RME is an anthropological subject in which religion may only be one area studied. This would agree with Smart’s view that religion cannot be studied without looking at other social factors. Timothy Fitzgerald supports this idea that in order to understand cultural issues, one cannot ignore religion,[footnoteRef:22] arguably religion therefore cannot be studied without investigating the culture in which it is embedded.  [22:  Fitzgerald, T. ‘Religion and the Secular: Historical and Colonial Formations’ Equinox Publications, 2007. ] 


Teach
A response frequently used by teachers of subjects other than RME, is “teaching of religion (and/or) morals”. Is religion something that can be taught?  Also morality be taught? It is clear that aspects of different religions can be taught, such as ‘the life of Jesus’ when studying Christianity or what the 5 pillars represent when studying Islam. This is most likely what is meant when respondents have written ‘teaching religions’. Education Scotland does not mention the importance of knowledge within RME but instead what a learner does once basic knowledge is gained. Therefore it may be more appropriate to use the phenomenology approach described above. 
 “I think you can get learners to engage in arguments about right and wrong, but its part of the subject for the learners to engage with their own beliefs and values.” [footnoteRef:23] [23:  Appendix 1] 

This links to the experiential process as described by Grimmit in which pupils are drawing parallels with their own lives. David Hay argues against the suggestion of ‘bracketing’ out learners own experiences in order to learn about others instead using their own experiences to increase self-awareness and understanding of others[footnoteRef:24]. John I‘Anson continues this disagreement of remaining neutral when approaching the study of religion. He argues that although it seems to have become the norm in educational spaces to remain neutral in terms of looking at aspects of religion, firstly is neutrality possible and secondly is it beneficial to remain neutral[footnoteRef:25]. I‘Anson links back to Fitzgerald’s argument of the blurred separation between the religious and the secular: [24:  Hay,D (1990) in Grimmit, M, ‘Pedagogies of Religious Education’ Thanet Press: Margate, 2000 p32-33]  [25:  I’Anson, J, ‘RE: Pedagogy: After neutrality?’ in ‘ British Journal of Religious Studies‘ 2010  32(2), p105-118] 

“Because religion is more about how you’ve been brought up or where you’ve come from, so I think it would be difficult to teach a child later in life about that.” [footnoteRef:26]  [26:  Appendix 4] 

The issues raised regarding the difficulty in teaching a child ‘later in life’, was discussed by a few respondents. My research shows that the older the pupils get, the more they can reflect further upon what they have learned previously. For example, when I asked second years what skills they had learnt in RME, after much thought and deliberation a pupil suggested: “we’ve not learnt skills yet, we’ve learned literacy from writing tons down.”[footnoteRef:27] The pupils had in fact completed a topic entitled “Who am I?” in which they had developed analytical and reflective skills as well as higher order thinking skills. When the same question was posed to a group of third years they were able to list different skills such as understanding, thinking skills, group work skills and reflection. Therefore it could be argued that the difficulty is not with teaching pupils later in life, it is about teaching them how to reflect on their previous learning throughout their schooling career. Respondents raised issues regarding the standard of RME in Primary Schools falling short of that expected in Secondary Schools. Peter, an RME teacher at ‘School A’ believes that Primary teachers are “scared of RME” giving an explanation that “they are not taught well enough in teacher training.[footnoteRef:28]”  [27:  Appendix 5]  [28:  Appendix 6] 

I discussed RME with Eve, a newly qualified primary teacher:
 “All we got was a 2 hour seminar during the whole course and it didn’t actually show you how to teach it. It was more about using artefacts in teaching”[footnoteRef:29].  [29:  Appendix 7] 

She then went on to say how she felt uncomfortable teaching RME.
The Scottish Government subsidised RME Excellence Group identified that there was an unclear link between primary and secondary schools in relation to RME hindering progression in the subject.[footnoteRef:30]  [30:  Scottish Executive. ‘Report of the Religious Observance Review Group.’ Edinburgh: Scottish Executive, 2004. ] 

Skive
A word that came up quite a lot in the teachers of other subject’s questionnaires is the word ‘Skive’, a slang word for avoiding work, studies or duties.[footnoteRef:31] Interestingly the pupils never used this word in their questionnaires but there is an undercurrent in questionnaires with many feeling that they could be doing something ‘more important’. I questioned pupils on whether they thought RME was a skive, opinions were divided, many agreed it sometimes is a skive as it is an easier subject, whereas others disagreed. [31:  Encarta English Dictionary, as accessed via Microsoft Word, 2013.] 

“It’s not a skive, because you’re still in school and doing work, but it’s a different kind of work, your just talking most of the time”[footnoteRef:32] [32:  Appendix 10] 

In summation of the responses I received it seems that it was dependant on the teacher and their teaching style. If the teacher encouraged more discussion and debate the class was seen to be easier but sometimes challenging. However if there was a lot of writing and less discussion involved then pupils seemed to think the subject was harder.  One pupil however suggested that because their teacher never shouted at them it is a bit of a ‘skive’. It is therefore interesting to note where the idea suggested by many teachers that the subject was a ‘skive’. John related this to the idea that RME is a core subject: “The word ‘core’ does something to the view of a subject, its like ‘Core PE’[footnoteRef:33] and PSHE[footnoteRef:34]”[footnoteRef:35]. Whereas Peter pointed out that this notion of RME being a ‘skive’ is a generational phenomenon and that previously, the subject was not taken as seriously as it should have been.[footnoteRef:36] This seems to depend on the respondents own personal experience of RME and their consequent definition of what a ‘skive’ is.  [33:  PE- Physical Education]  [34:  PSHE- Personal Social Health Education]  [35:  Appendix 1]  [36:  Appendix 6] 


Definitions of RME        
The varied use of word choice when describing RME shows how differently it is understood. There were some definitions and comments on RME that require further comment. 
 “[RME is] A place in the curriculum to help the pupils develop an understanding of what they believe, what others believe and the effect that such beliefs have on themselves and society at large.” [footnoteRef:37] [37:  Teacher Questionnaire #29] 

This definition was provided by a teacher of RME, the reference to RME as being a ‘place in the curriculum’ is interesting. RME has been devoted its own curriculum area within the eight curriculum areas as specified in the CfE documentation. The study of Religion and Morals has therefore been given a distinct, separate space and is classed as being different to ‘Social Subjects’. The aims of the social subject curriculum area are split into studies of ‘People’ in different settings: 
· People, past events and societies 
· People, place and environment 
· People in society, economy and business [footnoteRef:38] [38:  Education Scotland.  ‘Social Studies Experiences and Outcomes.’ Education Scotland, accessed April, 2013, http://www.educationscotland.gov.uk/myexperiencesandoutcomes/socialstudies/index.asp.] 

This is interesting after the definition provided above about RME being the study of “others and society”. It cannot be denied that there are strong links between the two curriculum areas, so much so that they are often in the same ‘faculty’ in school settings. Conroy’s research met this grouping “with suspicion”[footnoteRef:39], as did Peter:  [39:  Conroy, J. C. et al. ‘Does Religious Education Work? A Multi-Dimensional Investigation’ Continuum International Publishing Group, Limited, 2013. p10] 

“It has been done to save money, I’m not sure where that takes it in the future… I think it will impact negatively on the subject, with resources and staffing. There is also the expectation that non- specialists will teach the subject.” [footnoteRef:40] [40:  Appendix 6] 

Arguably the suggestion is made that RME is not given the full status of importance that CfE presents. There may be issues that it is not recognised as being a ‘different curriculum area’, instead just another social subject. 
The definition provided is encouraging of personal reflection and this teacher goes on to give the example of a good RME class where pupils are challenging the teacher as well as each other. This links with the previous discussion of learning from religion and beliefs as well as learning about them. 
“[RME is] Exposing children to a myriad of theories and perspectives, in a supportive environment. Using this education, children can explore the theories surrounding morals and religion and draw their own conclusions” [footnoteRef:41] [41:  Teacher Questionnaire #27] 

This response requires further unpacking, however the participant, an English teacher, did not complete the survey. The word exposing, suggests that this participant has negativity towards RME, almost as if teachers of RME are forcing something on to pupils. Exposing has connotations of something being unprotected, however the fact they use the term ‘supportive environment’ is somewhat oxymoronic to this definition. It would have been interesting to see what this participant had to say and their consequential justification for these opinions. 
“[RME is] Teaching mainly about how to follow a Christian life. Also bringing in other religions and cultures but with the main focus on Christianity” [footnoteRef:42] [42:  Teacher Questionnaire #10] 

This response, written by a Home Economics teacher, appears to be referring to the participant’s own school experience as they go on to discuss that they recently observed a good lesson in RME. As with all questionnaires and interviews, responses have to be placed under scrutiny, as there could be various reasons for different answers, such as personal interest or lack of experience with the subject. However these do all shape the overall understandings, or misunderstandings, of the subject. 
What is also of note about this answer is the suggestion that RME is focused upon Christianity. The separation of Christianity from other ‘World Religions’ is also apparent in CfE documentation[footnoteRef:43]. [43:  Scottish Executive. ‘Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.’ Edinburgh: Scottish Executive, No Year Given. ] 


Christianity Focus
The singling out of Christianity from other “world religions” is justified because Christianity has “shaped the history and traditions of Scotland and continues to exert an influence on national life,”[footnoteRef:44] although Education Scotland does stress the importance of considering other faiths and viewpoints. Sarah, an RME teacher interviewed, discussed the implications of how the CfE documentation is worded:  [44:  Ibid. ] 

“Christianity is not the only religion present in the UK and I think by separating the other religions it creates a kind of otherness about them. That's not what should be happening.” [footnoteRef:45]  [45:  Appendix 9] 

There are significant implications in encouraging the studying of ‘other’ religions, i.e. religions other than Christianity.  This implies all religions are studied through a ‘westernised’ Christian perspective. John I‘Anson and Alison Jasper discuss the issues of this when thinking about belief:
“Although often assumed to be a universal category, the concept of belief is a distinctively western term that has developed within Christianity.” [footnoteRef:46]  [46:  I’Anson, J, Jasper, A, ‘‘Religion’ in educational spaces: Knowing, knowing well, and knowing differently’, in ‘Arts and Humanities in Higher Education’, 10(3). 2011 p296] 

This focus on Christianity creates massive implications for educators who are expected to remain ‘neutral’, whether or not it makes academic sense or can in fact be achieved. The RME teacher, John, believes that although presented this way in the curriculum documentation, Christianity does not have to be presented this way,
 “I do think that it is important that the pupils do have a general understanding of Christianity, because they need to understand why the country is and where it’s come from. Generally that’s why we have a lot more of it. I think in terms of my own teaching it’s more balanced.” [footnoteRef:47] [47:  Appendix 1] 

Peter disagrees with this, believing that Christianity should be presented differently commenting, “It’s the cultural religion of society and our laws are based on it. It should be overweighed over the others.[footnoteRef:48]”  [48:  Appendix 6] 

The Humanist Society of Scotland published a survey, regarding parental understanding and attitudes of RME. The main objective was to highlight the high percentage of parents who were unaware of their rights with regards to withdrawing children from RME in schools. When asked about what should be studied in the RME curriculum, the majority of parents (68%) thought Christianity should be studied. There was mention of other religions but the majority supported only Christianity. This suggests that the population still appreciates that Christianity should be studied in schools. [footnoteRef:49]  [49:  Humanist Society Scotland. ‘A Survey into Parental Knowledge and Attitudes towards RME and Observance in Scottish Schools’: Humanist Society Scotland, 2012. ] 


Views independent of Religious Belief
Smart discusses the difficulty of the classification of religion, questioning whether movements such as Marxism or Atheism should be studied, as they are linked to ‘religion’ but not deemed as being ‘religious’.[footnoteRef:50] [50:  Smart, N, ‘The Phenomenon of Religion’, Macmillan Press: London 1973 p10.] 

The CfE documentation stresses that alongside religions, views independent of religious belief should also be considered. This is problematic as the documentation fails to provide a definition of either ‘religion’ or ‘views independent of religious thought’. Only providing this brief statement:
 “An illustrative example is that of the opportunity provided when exploring a religion’s moral values or response to a social issue also to explore corresponding or alternative moral values which are independent of religious belief.” [footnoteRef:51] [51:  Scottish Executive. ‘Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.’ Edinburgh: Scottish Executive, No Year Given. ] 

 This explanation is vague and some would argue it is impossible to completely separate ideas from religious thought, especially in the context suggested as a comparison with religious views on a moral issue. 
Sarah, an RME teacher, said that she does not understand whether Education Scotland are wanting specific ‘non-religious’ views such as those from a Humanist or Utilitarianist perspective. In her teaching practice she would not point out a view as being non-religious, only if it had a religious context would she convey this. 
CfE documentation does not give any indication of how or what is to be taught, in terms of religious or views independent of religious thought. I asked other teachers what they thought that this was implying and how they would teach it. James offered a very interesting interpretation of the ‘Humanist’ movement as a “non-religious religion”, justifying his description by claiming: 
“Humanists often relate themselves as non-religious, with some of the terms they use - a lot of religious words. And they are a group that share a shared view. But they are not a religion as people would commonly view the word.” [footnoteRef:52]  [52:  Appendix 3] 

 This is slightly controversial in the context of CfE’s understanding of ‘Religious’ and ‘Non-Religious’ viewpoint. There was a high percentage of RME teachers who agreed that Humanism was the main view independent of religious thought used. The Humanist Scotland Society describe themselves as “Humanists include atheists and agnostics who make sense of the world using reason, experience and shared human values.” [footnoteRef:53]  [53:  Humanist Society Scotland. ‘A Survey into Parental Knowledge and Attitudes towards RME and Observance in Scottish Schools’: Humanist Society Scotland, 2012. ] 

This definition does not mention that they are strictly non-religious, although there is mention of inclusion of atheist and agnostics. Atheism and Agnostic understandings are defined through the belief or disbelief of the existence of a God. These understandings link to what may be classed as ‘religious beliefs’, creating a circular argument. Thus meaning the possibility of having views independent of religious thought, is greatly problematic.

Summary of Discussion
This chapter has considered different understandings of what the subject RME is. The variation in responses highlights the misconceptions surrounding the subject. Different suggestions seem to allude to different teaching styles experienced, personal opinion as well as personal reflection on the subject. The biggest issues addressed in this chapter were: the word choice when referring to the subject, is RME studied, taught or learnt? The issues of remaining neutral or ‘bracketing’ out your own beliefs, is it possible or indeed appropriate? Education Scotland’s vague description of what should be studied creates massive issues for educators in this subject, creating varying types of learning. The next chapter will discuss ‘What does RME involve?’ and will analyse what learners as well as educators believe happens in the subject and what learning takes place. This may give a better indication of understanding of the subject.
[bookmark: _Toc354925485][bookmark: _Toc354925995][bookmark: _Toc355219122]Chapter 2 – What does Religious Moral Education involve?
The vastly different interpretations and discussions of what the subject is may be better answered by looking at what happens in an RME classroom. The title of the subject suggests ideas concerning religion and morals are taught within the subject. However it is interesting whether pupils agree this is what they learn in RME. 
In order to get both pupils and RME teachers to think about what they learned or taught in RME I asked them to ‘Describe a time you were in a good RME lesson and explain why’. This would show opinions on what should be happening in an RME classroom and therefore how the subject is perceived. Many responses mentioned use of discussion within the subject and different ways in which it is used. I aim to analyse further some examples of discussion within the RME classroom as well as what pupils believe they learn within the subject.

Discussion in the Classroom
“Discussion is essential to the subject” [footnoteRef:54]  [54:  Appendix 9] 

The use of discussion in RME, as in many subjects is both important and can serve many purposes.  It can be used to demonstrate pupils understanding, allow pupils to share opinions and beliefs, explore new concepts as well as introduce different levels of thinking. Results from the pupil questionnaires show that they respond well to discussion.  Twenty- two of the 158 responses mentioned that the RME lesson they identified as being good was because of the discussion in it. One pupil wrote: “RME is a unique subject because of the class discussion.”[footnoteRef:55] Discussion happens in most classrooms, as it does in everyday life, but I think the general impression that comes from the questionnaires is that pupils get to discuss and justify their own opinions more often, therefore it is a different type of class discussion.  In the interviews I asked pupils to rate RMPS with other subjects, one pupil interestingly said “you can’t compare it with anything else because there’s no subject like it”[footnoteRef:56]. Pupils are very excited about having this space where they can share their own opinions in a safe environment.  However one pupil raised an issue that may be felt by many: [55:  Pupil Questionnaire  #47]  [56:  Appendix 8] 

 “I like listening to the discussion, but I don’t normally participate, when you hear other people talking you know you are judging them on what they are saying. So you don’t want people to judge you on what you are saying.” [footnoteRef:57]  [57:  Appendix 12] 

Kyriacou describes speaking in class as a “highly charged activity”[footnoteRef:58] during which pupils may not be as comfortable speaking their own opinion. However this pupil continued by explaining: [58:  Kyriacou, C. Effective Teaching in Schools. Vol. Third Edition. Cheltenham: Nelson Thornes, 2009. p23.] 

 “Yeah I think it’s safer, because when we were discussing Rosa Parks and racism, and you said something that was a bit racist people would think we were being racist, but we are just trying to find things out.” [footnoteRef:59] [59:  Appendix 12] 

would think we were being racist, but we are just trying to find things out.” [footnoteRef:60] [60:  Appendix 12] 

A safe environment needs to be created in order to effectively deliver RME; the purpose of the subject does involve a lot of personal issues and beliefs. Sally describes that at the start of the term she reminds pupils the importance of feeling safe to discuss things in the class:
 “I always remind the pupils, that there are no right or wrong answers and there’s no such thing as a stupid question. We also have a rule in the class that ‘what happens in RME, stays in RME’. This was once suggested by a pupil as a class rule and it has stuck throughout my other classes. I discuss the importance of this with the class and they seem to be more understanding of each other this way.” [footnoteRef:61]  [61:  Appendix 14] 

This is an interesting way to approach this difficulty often faced in classes, by placing the trust, respect and maturity back onto the pupils themselves. One first year when asked to describe RME in one word used the word “mature”, he explained, “I think we study mature topics in RME, and we learn big words. I feel more grown up when we discuss things and the teacher treats us like grownups.”[footnoteRef:62] The fact that the pupil believes the use of ‘big words’ is a sign of maturity, shows his definition of what maturity is, may still require development. What this pupil could be implying is because he is being listened to and allowed to justify his own opinion he feels he is being treated as an adult. It seems that through discussion pupils are undergoing a period of self-discovery. By listening to others, pupils are forming opinions of their own.  This links back to Education Scotland’s description of RME, enabling learners to evaluate, discover and develop their skills through reflection. It appears that through discussion creates a very personal subject to every pupil and therefore unique in this sense.   [62:  Appendix 11] 


Watching Films
Of the 158 completed surveys, 40 pupils described a good RME lesson being when they watched a video of some description, whether a short clip or a feature film. Many respondents commented that they particularly enjoyed discussion of a stimulus such as video clips. 
The RME syllabus in ‘School A’ has a unit of work called ‘Morality in the Movies’, where S3 and S4 look at issues of morality such as inner beauty, segregation, life after death and genetic engineering being portrayed through movies such as ‘Hairspray’ and ‘Shallow Hal’. Of the 101 S3 and S4 pupils that responded to the questionnaire, 15 mentioned a lesson from the ‘Morality in the Movies’ unit as being a really good RME lesson. Four of these respondents gave reasons such as ‘the film was funny’[footnoteRef:63] or other reasons of enjoyment for choosing this lesson. This is an issue with the questionnaire style research, you cannot probe these responses further - did the pupil learn anything as well as enjoy it? Other responses showed more appreciation for the use of film in teaching: “[It was good because] It gave you an insight of more moral issues and a better understanding of the topic”[footnoteRef:64]. This was backed up from responses in the interviews in which pupils felt that movies kept them more engaged than the teacher talking “at” them did. There are a lot of benefits of the use of film such as helping to convey a point or issue, making it relevant to the learner. Christopher Deacy, discusses that by bringing a popular media, such as film into a discussion on religious matters, it makes religion relevant and creates a bridge between what is often thought as a secular are (media) and religion, enabling learners to engage further with the subject.[footnoteRef:65] [63:  Pupil Questionnaire  #93	]  [64:  Pupil Questionnaire  #112]  [65:  Deacy, C, ‘Using Film in Theology and Religious Studies’ in ‘Religion Compass’, 3:  Blackwell Publishing 2010. pp909–919. ] 

I spoke to Dean, a Maths teacher, about the use of different media in the classroom to see if this was a cross- curricular teaching tool:
 “Technology has created a new generation of learners that are more used to typing and reading from a screen than writing notes from a book. Outwith schools information is presented in different mediums such as audio and visually, so why not bring this into the classroom”[footnoteRef:66]  [66:  Appendix 13] 

It would be foolish to ignore the ever-growing technological market that many young people are attracted to, making teaching more relevant to pupils. Dean further went on to discuss that media like this must only be used to enhance learning and not just used as a ‘lesson filler’, which is often the case. 
I discussed the reasons behind the ‘Morality and the Movies’ topic with both Peter and John who both agreed that it was in place to help learners engage with moral issues. However John admitted it was “under review”[footnoteRef:67], Peter expanded on this agreeing that “you have to be careful with films that are made for enjoyment, rather than those that make a point, such as ‘Schindler’s List’.”[footnoteRef:68] [67:  Appendix 1]  [68:  Appendix 6] 

Sorenson discusses that technology just doesn’t work on its own, it requires ‘social efforts’, meaning that technology cannot replace teaching, but instead compliment it.[footnoteRef:69] This demonstrates that the effectiveness of the use of media in the classroom is limited unless backed up with effective discussion.  [69:  Sorenson, E, ‘STS goes to school: spatial imaginaries of technology, knowledge and presence’ in ‘Critical Social Studies. No 2.’ 2007 pp15-28] 

	“Videos let you see ‘the real thing’, rather than just talking about it. For example we saw how people are baptised, which was pretty cool!” [footnoteRef:70] [70:  Appendix 15] 

 It seems that many believe short clips that are relevant are more effective than a longer clip as one pupil summarises on their questionnaire, “you learn a lot but you can lose interest easy”.[footnoteRef:71] A fellow pupil agreed: [71:  Pupil Questionnaire #42] 

 “I like watching films, but I do think I learn more from discussion. I think sometimes when you’re watching a movie you switch off and miss the point of the film.” [footnoteRef:72] [72:  Appendix 8] 

The use of movies and other technologies in an RME classroom can often be effective in fostering skills and knowledge through allowing pupils to come to their own conclusions about what they’ve just seen, then linking it back to a relevant moral issue or religious view.  It is important, however, that this discussion takes place and the film is used to enhance these skills. 

What is learned in RME?
CfE documents provide a bullet pointed list of what children should be enabled to do by “Learning through Religious and Moral Education”[footnoteRef:73] These include: [73:  Scottish Executive. “Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.” Edinburgh: Scottish Executive, No Year Given. ] 

· “Recognise religion as an important expression of human experience
· Learn about and from the beliefs, values, practices and traditions of Christianity and the world religions selected for study, other traditions, and viewpoints independent of religious belief
· Explore and develop knowledge and understanding of religions, recognising the place of Christianity in the Scottish context
· Investigate and understand the responses which religious and non-religious views can offer to questions about the nature and meaning of life
· Recognise and understand religious diversity and the importance of religion in society 
· Develop respect for others and an understanding of beliefs and practices which are different from their own 
· Explore and establish values such as wisdom, justice, compassion and integrity and engage in the development of and reflection upon their own moral values
· Develop their beliefs, attitudes, values and practices through reflection, discovery and critical evaluation 
· Develop the skills of reflection, discernment, critical thinking and deciding how to act when making moral decisions” [footnoteRef:74] [74:  ibid] 

This lists a range of different types of knowledge of world religions and skills such as reflection, critical thinking and respect.  Using this, it was interesting to see what the pupils identified as being learned in the subject compared to what Education Scotland stipulated should be happening in the subject.
Knowledge or Skills
The questionnaire asked all 158 pupil participants what they had learned in RME. The question was left very open on purpose in order to see how the pupils viewed the subject and learning within it.  
The majority of responses were lists of topics or religions studied, with 110 mentioning knowledge of religion. Forty-three responses mentioned skills gained in RME, with half of these (22) mentioning they have learned ‘empathy’, a topic studied in third year at the school. The disadvantage of the survey was that it did not make clear whether pupils had learned about empathy or whether they had established how to be empathetic. I posed this to pupils in third and fourth year who mentioned empathy in the interviews: 
  “I think when we were being empathetic, it helped me be more empathetic. You don’t think it is helpful until you are faced with the situation.” [footnoteRef:75] [75:  Appendix 10] 

Here the pupil is aware that you may not fully understand the relevance of the issue studied until you experience the situation yourself. Younger pupils interviewed seemed to struggle to understand what skills they had learned. For example the S1 pupil who could only identify that he had learnt literacy skills because of all the writing he had done.  Rachel discussed this: 
“I don’t think kids are aware at the time of the skills, it’s more the knowledge because they are taught to pass an exam but later in life when you get out of school you realise the different skills.” [footnoteRef:76] [76:  Appendix 2] 

This is true of most skills gained at school; it is not until the pupils matures or leaves school that they fully appreciate the skills gained or the relevance of the subject. Consequently another third year firstly agreed with his peers that he had changed, I then asked him how he had changed: 
“Well actually probably thinking about it, I’ve not really changed, I’m not saying I’m not empathetic I just think I think about people the same but I just say that when asked.” [footnoteRef:77] [77:  Appendix 8] 

 His honesty here may be restricted to a few pupils or it could apply to many, but shows that some pupils may not actually gain skills but instead gain knowledge of skills they are told they ‘should have’. I asked teachers about whether they think pupils can be taught ‘respect’ or ‘tolerance’. Rachel provided this answer:
“You can teach people to be respectful, but there’s a big difference between being tolerant and respectful. Someone might class themselves as respectful, but they may not be tolerant of others beliefs. I think that’s the point of RME though is to try and teach respect because if it is not alien to them then they may be more respectful.”
[footnoteRef:78] [78:  Appendix 2] 

Questions must be raised about to what extent pupils are to counteract intolerance, or more simply tolerate. What should pupils be tolerating and how would one approach teaching or assessing this? 
Assessment
It is incredibly difficult to assess whether or not pupils really gain the skills that RME claims to teach. The assessment is not on what is said, whether it is written or oral, but the skills used and how the pupil has come to this conclusion. This is a challenge that many RME teachers face, myself included. Education Scotland promotes the recording and evidencing of assessment and progression through all subjects.[footnoteRef:79] There is a requirement to provide evidence and be able to report upon pupil’s progression. Peter commented that this is indeed a struggle due to the high number of pupils an RME teacher sees in a week. But also evidencing a pupil’s ability to, for example, “explore and establish values such as wisdom, justice, compassion and integrity”[footnoteRef:80] as per the CfE documentation, may prove to be difficult. How does one assess or prove they have wisdom? This could create issues where evidence may be created to show a pupil has gained a skill but the extent to which this pupil feels they have engaged with it may not be truly reflected. For example, the pupil that said he was empathetic when asked but admitted to saying this because he thought it was the right answer. This onus placed upon teachers to ‘assess’ pupils in ways that may be inappropriate or incongruous to the skill gained in order to show ‘progression’ is detrimental to the purpose of the subject.  [79:  Education Scotland, “Building the Curriculum 5: Recognising achievement, profiling and reporting” Edinburgh: Scottish Executive, 2011.  ]  [80:  Scottish Executive. “Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.” Edinburgh: Scottish Executive, No Year Given.] 

Progression of Skills
[image: ]Figure 1, an adaptation of the skills in the English and Welsh curriculum, shows the skills that are to be taught in RME. Here, there is aforementioned separation of what is learned about and what is learned from religion. Although these are not written in relation to CfE, the skills listed are similar to those listed in CfE documentation. Figure 1. A ladder of key skills for assessing RE, adapted from the National Framework agreed syllabus (2009), taught primarily in England and Wales. This table was produced by Nottingham City and County’s Agreed Syllabus (2009). Shows the key skills that should be assessed in RME, there are many similarities between the National Framework and the Scottish Curriculum for Excellence. Available from: http://www.rsresources.org.uk/docs/Syllabus/F%20Assessment%20guidance%20I%20cans%20for%20Notts%20RE%202009.pdf


The ladders are formed in relation to ‘Blooms Taxonomy’ (see figure 2) skills that learners can build upon providing they have learned the previous skill in relation to the subject studied. This classification argues that knowledge must be learned first before any progress can be made on learning skills. This progression can be seen in what Education Scotland describe should be learned in RME, this list is written as it is presented in official documentation and shows progression from learning about world religions, through to developing beliefs and reflecting on knowledge. 
Figure 2. Bloom’s Taxonomy as adapted by Atherton J S (2011) on Learning and Teaching website.8
 This shows a progression of learning objectives and achievements that learners should build upon, beginning with understanding of a subject moving up to evaluation and creation.

It is also shown within the Experiences and Outcomes, which are split into 5 levels (early, first, second, third, fourth and fifth).  These correlate with different levels of education a learner is at. The level of knowledge or skills, progresses with the learner as they move through the levels. For example, taking the topic of ‘Values and Issues in Christianity’, the early stages learning outcome is: 
“As I play and learn, I am developing my understanding of what is fair and unfair and the importance of caring for, sharing and cooperating with others.” [footnoteRef:81] [81:  RME 0-02a in Education Scotland. "Religious and Moral Education Experiences and Outcomes." Education Scotland, accessed April, 2013,] 

This is developed and by the second stage learners are expected to achieve the following: 
“Through investigating and reflecting upon the lives and teachings of Jesus and key Christian figures, and drawing upon moral values as expressed in Christianity I am beginning to understand how these have influenced Christian morality.” [footnoteRef:82]  [82:  RME 2-02a, Ibid] 

Finally learners are expected to reach the following outcome of at the end of level four: 
“Through exploring a range of issues of morality, I can consider Christian responses to these issues and relate these to my own developing values” [footnoteRef:83]  [83:  RME 4-02am Ibid] 

There is progression in skills here and what is expected of each learner at the different stages. This is mirrored by the different ages of the participants: the older the pupils were, the more reflective they were on what they had learned and were more conscious of the skills that they had gained in RME. Therefore it is important that educators in the subject highlight the progression and skills gained made through allowing pupils to personally reflect upon their learning. It should be the pupil’s reflections and conclusions that are at the heart of assessment within the subject. This will in turn improve understanding of the purpose and depth of RME. 

Summary of Discussion
This chapter aimed to understand what was taught in RME, this analysis was based upon what is prescribed by Education Scotland, what pupils believe they learn and how teachers believe they teach or should teach and whether the focus is on the skills gained or knowledge learned. It seems that discussion in the subject is the most popular and effective way of learning and approaching the criteria set. Whether this is surrounding a stimulus such as a film, or reflecting on what has been learned, or by giving an opportunity where pupils can make sense of their own thoughts. Different methods of teaching are important to stimulate differing types of learning and I think this has been recognised by the teachers I have interviewed. What will be interesting to see is how this learning will impact upon pupils choosing to further engage with the subject. Furthermore issues of assessment in the subject were also highlighted, which again to lead to differing understandings of the subject, as I will go on to discuss.


[bookmark: _Toc354925486][bookmark: _Toc354925996][bookmark: _Toc355219123]Chapter 3 – The Future of RME

In this chapter, I will discuss responses concerning: how RME compares with other subjects, how it is treated within the school and why pupils choose to study the subject further or not. During my initial research a lot of questions or comments were raised about Religious Observance (RO) which appears to be a grey area in terms of understanding and defining its meaning.  I further investigated this at interview stage asking both teachers and pupils about their experiences and opinions of it.   This provided a variety of responses and may be an indicator of attitudes towards religion within schools. 

Comparison with other Subjects
As with any school subject there are divisions as to how it is viewed comparatively with other subjects; naturally some pupils will prefer one subject over another. I asked both pupils and teachers how they thought RME compared with other subjects, both at survey and interview stage. On the surveys, the question was left very open.  Some pupils decided to give it a rating out of ten, with responses ranging from 0 to 10, others would provide a list of how it rated overall compared to other subjects, such as “better than French, worse than PE”.[footnoteRef:84] This question was posed this way so that it would also give an indicator of how the subject is viewed, as some pupils would comment that you can’t compare it with others or alternatively 7 respondents gave a very interesting answer of “I enjoy it but I don’t rate it highly”.[footnoteRef:85] This could be due to a number of different reasons, is RME difficult to compare with others? Is it enjoyed but not one you would admit to being a favourite? I asked pupils in interview how RME is viewed throughout the school. Many who were asked gave a non-committal answer gave responses such as:  [84:  Pupil Questionnaire #32]  [85:  Pupil Questionnaire #86] 

“Some might like it some might not, yeah sometimes it's seen as being uncool.” [footnoteRef:86]  [86:  Ibid.] 

This response is neither confirming nor denying how RME is perceived by the majority. However, one third year made a very defining comment:
“I think it’s different for boys than girls, if a guy said he preferred RME than PE or ‘techy’[footnoteRef:87] then he would probably get laughed at, but I don’t think it really matters for girls.” [footnoteRef:88] [87:  Techy – slang word for Technical Studies. ]  [88:  Appendix 8] 

He went on to offer the suggestion that girls are more likely to “open up” and boys don’t like to do that.[footnoteRef:89] This poses the question, is there a gender divide in enjoyment of RME? Kay and Francis[footnoteRef:90] have done further research on young people’s attitude towards ‘religion’, in particular Christianity. They conclude that females are more likely to participate in ‘religious activity’ such as prayer, reading a Bible or attending church. They believe this is due to gender-orientation theories, whereby females are more likely to have attributes that are thought of as also being “Christian qualities” such as compassion and empathy. Kay and Francis do discuss sex-role socialization theories, but believe that this has less of an impact but could be further explored. Research regarding gender divides in Religious Studies whether in schools or further education is limited, however one which, in my opinion, should be explored further. [89:  Appendix 8]  [90:  Kay, W and Francis L, “Drift from the Churches- Attitude towards Christianity during Childhood and Adolescence” University of Wales Press, Cardiff, 1996 p10-21.] 

Overall, RME was rated quite highly; of the 132 pupils who responded to this question, 27 rated the subject very highly or declared it as their favourite subject. Fifty- Nine pupils commented that it was better than some subjects but not their favourite. Seven pupils wrote the word “same”, suggesting they neither rate it as a good or bad subject.  Thirty-two pupils said that RME was their worst subject. Many of these responses cited their reasons for this response as the subject is “boring” or “not my thing”. It is expected not all pupils should enjoy the subject. 

Relevance
I questioned participants about how relevant they think RME is and whether they would study it further. The responses may be more conclusive of how RME is viewed as it is not comparatively looking at the subject with others. On a whole, pupils agreed that RME or parts of it were relevant to their lives, however what was interesting were the justification from teachers of the subjects’ relevance. Many of these responses gave an insight into how the subject is taught: 
 “Yes, without a doubt [RME is relevant]. I think it would be a shame if it was stopped in schools. It is a chance to teach kids a skill, thinking about other people, get them to get a sense of the world around them.” [footnoteRef:91] [91:  Appendix 3] 

This was James’ thought on whether RME was still relevant; interestingly he uses the justification of learning skills for it to retain its relevance and not the knowledge. James throughout the interview referred to the learning within RME as skills, noting that the knowledge is only there to learn the skills. This suggests that the knowledge aspect of teaching is fluid and can be changed to make lessons more adaptable to ensure that they are relevant to pupils. Another RME teacher, Sarah, demonstrated another viewpoint:
“The issues are important, current and relevant. For example things like poverty and inequality in the world. Covering subjects like that not only makes pupils more aware of the world they are living in but it can teach them things like empathy and make them more critical of the world around them.” [footnoteRef:92] [92: Appendix 9 	] 

Like the above response there is no mention of religion, whether it is taught, studied or any other associated verbs. Here RME is relevant because of the ‘world issues’ studied. The fact that religion has been omitted from this justification of relevance has a lot of significance. Interestingly when I asked Sally, another RME teacher about her teaching style, she admitted: 
“I much prefer teaching morals to religion, as there’s always the fear of getting something wrong or getting a hostile reception when teaching religion, whereas with moral issues, pupils are going to engage with it better and its always better quality teaching” [footnoteRef:93] [93:  Appendix 14] 

Arguably this could be classed as being controversial, is it the content that receives the ‘hostile’ reception? Is it how the teaching is approached? Or is it another underlying reason. I probed her further on this: 
“Sometimes you just get the feeling that pupils are not enjoying some topics as much as others and there’s only so many ways you can try to make it exciting, it’s a fact of the subject, some parts of religion are boring to both teach and learn.” [footnoteRef:94]  [94:  Appendix 14] 

Discussions in interviews with pupils show their views of religion in the class slightly hostile towards Christianity as many feel it is over taught.  Despite this, the majority of pupils appear to be misinformed or poorly educated about Christianity’s teachings or doctrines. Peter discusses that despite it being the least popular religion, in terms of following in the UK, Buddhism is often the favoured religion to study. He explains that it is interesting to teach and pupils find it fun to learn about. It is therefore a popular choice in terms of enjoyment rather than relevance. Very few teachers that I interviewed would teach religions except from the “6 main world religions”[footnoteRef:95].   Those who did tended to be newly qualified teachers who have tried one off or a series of short lessons on other religions such as ‘Rastafarian’ and ‘Aboriginal’, although many have said they would consider teaching them. There are arguments both for and against sticking to the 6 main religions, such as time constraints, relevance versus interest and enjoyment. By only sticking to select religions it is very limiting on the pupils’ understanding of ‘religion’, which was obvious when I asked pupils to describe religion and many would list some or all of the six main religions.  [95:  This is understood to include- Christianity, Islam, Hinduism, Sikhism, Buddhism and Judaism as per Scottish Executive. “Curriculum for Excellence: Religious and Moral Education. Principles and Practices Document.” Edinburgh: Scottish Executive, No Year Given. ] 


Further Study
At School A, RMPS is only studied in the senior school, at Higher or Intermediate 2 level. Discussions with the teachers at the school imply that they are very focused on encouraging pupils to take the Higher when they reach the senior school arguing: “funding and staffing are all based on your Higher classes”.[footnoteRef:96]  [96:  Appendix 6] 

John, one of the RME teachers at the school, discusses that it is only in recent years that the Higher has had enough interest to be offered. The Scottish Qualifications Authority (SQA) who set examinations in Scotland, reports that there is an increase in uptake of Higher RMPS, with 4053 pupils sitting the exam in the 2011-12 session, an increase on the previous session, where 3756 pupils sat the exam.[footnoteRef:97] The 15 pupils surveyed in the current Higher class at the school gave differing reasons as to why they chose to study it. The majority (7) gave an answer similar to “wanting to learn more about the world”.  Other answers being “fun” (3), “interests me” (2) or the 3 pupils who took the subject to gain a qualification. However in the surveys of the 129 pupils in S1 to S4, who answered the question “would you consider taking RMPS in the senior school?” only 13 said they would consider it, 22 were undecided and 94 said they would not for various reasons. Pupils who were interested in taking the subject made comments such as “I would take it because it sounds fun. It's not what you usually learn, and it's different”[footnoteRef:98]. This response or similar responses were somewhat restricted to a few individuals. Interestingly it was the female interview participants who had made this choice. On a whole most pupils interviewed or surveyed said that they would not consider taking the subject further.  [97:  Scottish Qualifications Authority. “RELIGIOUS, MORAL AND PHILOSOPHICAL STUDIES Higher External Assessment Report.” Scotland: Scottish Qualifications Authority, 2012. ]  [98:  Appendix 10] 

One reason given was “No, I don’t need it for the job I want to do” or similarly “no I don’t need it in the future”.   This response was the most common in the survey, with 51 of the 94 stating this reason. The pupils are very career orientated, which is understandable as pupils are encouraged to choose subjects in fourth, fifth and sixth year that will affect their future. There is the issue that pupils are only considering subjects that are deemed ‘worthwhile’ for their chosen future career and not because of interest or enjoyment. One comment on the surveys summed up this opinion, “I would entertain the idea but I don’t think employers would see it as useful”[footnoteRef:99]. This was a fourth year that provided this insight, who is at the age of deciding what subjects they would like to be studying at Higher level. It is understandable that many don’t want to study the subject further, as with any subject, but serious issues are raised with the reasons given for not taking the subject. [99:  Pupil Questionnaire #45] 

Some responses allude to misconceptions about the subject and its great scope, such as the response given by some second year pupils:
Pupil A: “It depends if you need it you can take it. You only need it to be an RME teacher though”
Pupil B: “or politics, because we learn about things happening in the world and religions like linked to that.  I don’t like RME though.”[footnoteRef:100] [100:  Appendix 5] 

Issues arising from this conversation include the limitations that these pupils have put upon RME. Secondly the first pupil saying “if you need it you can take it”, as if he is giving permission to those who “need to take” the subject, implying that the subject should only be taken if there is a further reason for it.
“I wouldn’t say it is pointless, because you need to know about it. You don’t have to take it, that’s just because it’s not the way I live. But maybe on the rare occasion, I might if we did it in school like at Primary school.” [footnoteRef:101]  [101:  Appendix 11] 

 The pupilrespondent here is reproducing misconceptions about RME. He is confusing RME with RO as he goes on to talk about how a minister used to come to his primary school. His comment is somewhat confused as he here says you need to know about ‘it’, not religion or cultures or another offered definition. It appears as if he is not sure what you need to know about, only knowing about ‘what he studies in RME’. His second comment, “that’s just not the way I live my life”, implies that only a certain person can take RME. I had previously asked this pupil whether they thought that only religious people should study RME, to which he disagreed. I tried to probe this pupil further on what kind of life he imagines a pupil of RME should follow, however he was unsure and mentioned that he just didn’t really enjoy the subject. Of course allowances have to be made for confusion, as this pupil was only in first year, however throughout the interview he was very opinionated and vocal about his views. 
Another popular response to “would you study RME further” was, “I would rather study more academic subjects” or “I have more important subjects to study”.  Twenty of the 129 pupils that responded to this question gave this response. Firstly the question I posed to pupils that gave this response or similar was what would you deem as an academic subject? Subjects such as Science, Maths and English were deemed to be academic. I then asked what was the difference between RME and these subjects, one pupil offered the explanation that “RME is more talking, the rest are more problem solving and learning how to do stuff”[footnoteRef:102]. Previously this interviewee had suggested that they had learned skills and more than knowledge in RME previously. This could therefore allude to the understanding that although the pupils may recognise they have learnt these skills, ultimately to them knowledge is more highly revered. [102:  Appendix 10] 

A suggestion could be made that these opinions of RME not being particularly academic or worthwhile is because there is no certificate in core RME. It is a learning experience. This could therefore be the root of the misconceptions of the subject with pupils, as school is ultimately a place where pupils are encouraged to aim for achievements of some sort. 
Religious Observance
Despite being separate school areas, RO and RME are often confused or merged as being the same thing. RO is defined as:
 “Community acts which aim to promote the spiritual development of all members of the school’s community and express and celebrate the shared values of the school community”. [footnoteRef:103] [103:  Stewart, Laura. “Curriculum for Excellence – Provision of Religious Observance in Schools”, issued by Scottish Government. Edinburgh: Scottish Government, 2011. ] 

This definition is offered by the Religious Observance Review Group 2004[footnoteRef:104] and is accepted by the Scottish Government and used within CfE documentation.  It must be noted that the above definition does not mention religion or religiousness, only ‘spiritual development’. This term was met with confusion. The consultation offered the definition that spiritual guidance is: [104:  The review group was established in 2004 by the Education Minister of Scotland to review RO in schools and how it is being provided.] 

 “Includes being helped to recognise, reflect upon and develop a deeper understanding of the value and worth of each individual which comes from one’s dignity as a person”.[footnoteRef:105] [105:  Scottish Executive. “Report of the Religious Observance Review Group.” Edinburgh: Scottish Executive, 2004. ] 

Therefore spirituality is something that every person identifies with, regardless of whether it be recognised as also being religious. RO is a statutory duty of all Scottish schools as per the Education (Scotland) Act 1980 and the recommendation is that there should be six instances of it throughout the school year[footnoteRef:106]. As with RME there is a parental right to withdraw their children from participation in RO.  [106:  Stewart, Laura. “Curriculum for Excellence – Provision of Religious Observance in Schools”, issued by Scottish Government. Edinburgh: Scottish Government, 2011.] 

There is much debate surrounding RO in schools and opinions are greatly divided; there have been recent campaigns to eradicate it from Scottish schools, such as that head by Veronica Wikman [footnoteRef:107]  [107:  BBC News. "Parent Calls to Remove 'Religious Observance' in Non-Denominational Schools." ‘BBC News Website’, February 2013, sec. Edinburgh, Fife and East Scotland. http://www.bbc.co.uk/news/uk-scotland-edinburgh-east-fife-21542417 ] 

At School A, RO was conducted through assemblies. However when I asked pupils to give me an example of RO in school, most pupils told me of a time when the minister visited their primary school. This backs up findings from the Review of Religious Observance that concluded RO was more prominent in Primary Schools. Many struggled to recognise RO in secondary school until prompted further. When asked about the Christmas celebration very few could remember this assembly, those who could did mention the minister coming in and talking about ‘something’. This shows the lack of extent to which pupils are engaged with the RO aspect of their schooling career. I asked pupils what they thought about the minister coming in to speak to them or praying with them: 
“I’m not religious, so I’m not that bothered about the minister coming in. People don’t mind if the minister talks, because everyone knows there is religion in the world.”[footnoteRef:108]  [108:  Appendix 12] 

Opinions similar to this opinion offered by a third year pupil were common. Those who are not religious, on a whole, seemed to just accept that the minister came into the school to talk. 
“I do pray at my house sometimes, not properly, but just to say thank you. So I don't really like how the minister speaks for you as prayer is quite a personal thing and so he's maybe not praying for things you agree with.” [footnoteRef:109] [109:  Appendix 13] 

This disconnection between his own faith and that of the minister in this instance creates issues of misrepresentation.  In this example pupils who may want to engage in prayer feel disconnected from what has been presented to them. This is an underlying issue, the disconnection and lack of engagement with pupils and those conducting the RO, creating it as an external process. This is a difficult balance however as Religious Observance is only an observance, not Religious Instruction which was previously compulsory in schools.
This issue of misrepresentation is also apparent in RME. Ethnographic research completed by Dan Moulin shows that pupils who follow certain faiths often feel that their faith is misrepresented in the subject.[footnoteRef:110] Without the experience of religion or religious practices, learning about religion solely in a classroom would create a falsity about religion by omitting the social aspects involved.[footnoteRef:111] Therefore RO and RME can complement each other in this aspect. [110:  Moulin, Dan. "Giving Voice to ˜the Silent Minority”: The Experience of Religious Students in Secondary School Religious Education Lessons." in “British Journal of Religious Education” 33, no. 3. 2011 pp313-326. ]  [111:  Conroy, J and colleagues, “Does Religious Education work? A three-year investigation into the practices and outcomes of religious Education: A Briefing Paper”, March 2011. Accessed April 2013, http://www.gla.ac.uk/schools/education/research/currentresearchprojects/doesreligiouseducationwork/] 

Discussion regarding the Gideon Society’s visit to the school arose amongst a group of fourth year interviewees. The pupils remembered being given the Bible, but were not sure why they were given it, nor do they think that it was an effective practice. The pupils here all admitted to not being religious, but all interestingly still had the Bible given to them. I asked why they have kept it: 
“I don’t want to just throw it away. In case it brings me bad luck or something” [footnoteRef:112]  [112:  Appendix 8] 

The pupils are respecting the religious significance of the object whether they have any faith or not, however the fear that they may gain ‘bad luck’ suggests this pupil may think that there is some significance of the Bible. 
Interestingly John referred to certain assemblies such as Holocaust Memorial Day as ‘non-religious’ reflection days. The Scottish Government suggests that some schools may change how RO is termed in their schools, suggesting ‘Time for Reflection’ may be more appropriate[footnoteRef:113], citing the main reasons for not changing it nationally is the reference to requirement of ‘Religious Observance’ in the Education (Scotland) Act 1980.  [113:  Stewart, Laura. “Curriculum for Excellence – Provision of Religious Observance in Schools”, issued by Scottish Government. Edinburgh: Scottish Government, 2011.] 

Peter seconds this opinion that there should be time for reflection: 
“I’m very uncomfortable with someone standing at the front of the hall and saying “let us pray”… I think there should be a spirituality but one that is open to all.”[footnoteRef:114] [114:  Appendix 6] 

The impression given is that there should be more focus on spirituality and not religion; this is cultural more than anything else. The biggest debate that is apparent in the teacher questionnaires is whether it promotes or discourages inclusion.  Some respondents believed that it provided a barrier to inclusion, with one respondent believing that denominational schools “contribute to sectarianism”[footnoteRef:115]. Others felt that RO was the “key to a successful inclusive school. It helps promote tolerance and respect amongst pupils with wider implications for society”[footnoteRef:116]. Both arguments may be valid, however due to the constraints of the questionnaires, it cannot be known the reasons that prompted these respondents to provide these answers. Speculatively it could be the teacher’s experiences as a pupil that has stuck with them, or observing good or poor practice as a teacher. It is dependent on the school how RO is practiced and how well this executed; there is not one method that will suit all environments. It needs to be pitched correctly, be diverse and include a range of religious viewpoints, then it will be more beneficial.  [115:  Teacher Questionnaire #4]  [116:  Teacher Questionnaire #1] 

Although distinctly different from RME, RO is complimentary to the subject as it seems that barriers created by misconceptions about RO still need to be broken which may be done through education in RME. 

Chapter Summary
This chapter aimed to establish the future of RME based upon its comparison with others, how it is perceived by staff and pupils and furthermore whether pupils will choose to study it further. There was also discussion about Religious Observance and how it fits in with RME. Each section above gave differing conclusions on RME; it rated quite highly when compared with other subjects and was deemed relevant by staff and pupils alike. However when asked whether pupils would consider studying RME further it seems that opinion drastically changes and it is no longer seen as being relevant. It is a subject that is enjoyed but not seen as academic. This is most likely because the only experience pupils have with the subject is in Core RME where there is no qualification to work towards. The ambiguity of RME may have also had an impact on how it is perceived, as it is hard to define what is learned and what is a personal learning experience; its worth may not be fully appreciated until later in life. What is interesting is that females rate the subject higher than males, although no definitive conclusion has been made on this. I think the subject is one that will always face a mixed range of both positive and negative opinions, as will religion. This is part of the job of the RME teacher: to teach its importance and demand the recognition it deserves, with the hope that this generation will be more understanding of it when they are the parents of the next generation.  The diversity of RME is a relatively new learning experience, with previous generations facing a very narrow education of ‘World Religions’. RME is much more than this, it is a study of cultures, practices and values. 



[bookmark: _Toc354925487][bookmark: _Toc354925997][bookmark: _Toc355219124] Conclusion
This dissertation aimed to capture pupils’ and teachers’ understandings of RME.  Through capturing data from a variety of sources, the aim was to draw comparisons and conclusions from responses given. The wide range of responses provided raised many issues for the subject, both those studying it and those teaching it.  Firstly whether RME is a subject to be explored, studied or learned, creates issues for what the roles of the learner and the ‘teacher’ are in the classroom. I think by describing the subject as a ‘learning experience’ as per curriculum documentation aids this, as the roles in the classroom and the responsibility for learning is transferred between pupil and teacher. As one pupil said, “the teacher is only there to help you understand”.[footnoteRef:117] [117:  Pupil Questionnaire #4] 

Also discussed were differing levels of research on whether one should remain neutral and “bracket out” one’s own beliefs, or whether this is indeed possible or appropriate as religion and the study of it, is an all-encompassing social activity. The CfE documentation’s continual reference to self-discovery and reflection, suggest that one’s own beliefs and values should not be excluded when studying a new concept, belief or religion. 
Another issue raised was the inclusion of RME within a Social Subjects ‘faculty’.  This could potentially undermine the importance of the subject and impact on the learning and teaching in the subject. Arguably this is only a speculative assumption as in many schools the inclusion of the subject with the subject has had little or no impact on how the subject is viewed. As with most subjects it seems that if there is good learning and teaching and enthusiasm from staff for the subject this should not have a major impact. 
Furthermore the discussions of what religions are studied in class raised concerns, as it seems there is a focus on the ‘6 Main World Religions’ in the RME classroom. This creates a very narrow view of what religion is, although some pupils did want to learn about ‘religions they had never heard of’. Although the main religions are important, arguably, in order for pupils to understand the large scope of religion, a larger range of religions must be studied. The inclusion of the word ‘culture’ in many responses allows the debate of whether culture should indeed be included in the subject title or description.  Based on some descriptions it made more sense for many to describe the subject in the context of culture instead of religion. It could be argued that religion and consequently viewpoints deemed ‘independent of religious belief’, are part of cultural studies. Considerations on the teaching methods used, such as the use of film and discussion in the classroom, justify the use of different teaching tools in the subject to engage learners, and it seems that pupils respond well to a teacher that incorporates variety into their teaching.
 In terms of the future of the subject, it seems from the discussions that RME is not viewed as being worthwhile; there is a great correlation between the academia of a subject and general opinion of it. Pupils seem to enjoy the subject and can on a whole recognise the learning and skills taking place within the subject, however ultimately there seems to be a focus on knowledge, exams and certifications seen as being more worthwhile.  Because the subject is not seen as being academic, it is not comparable with others. This creates issues of misunderstandings and how many people are considering studying it further. Therefore educators within the subject need to ensure to convey its relevance and importance, as well as challenge pupils thinking in terms of academia and career prospects. Which judging by the increasing amount of people sitting RMPS exams, this barrier is beginning to be broken. This seems also to be the case with RO; it appears very misunderstood which may be caused by lack of engagement and diversification within the practice, as well as contrasting opinions of whether RO promotes inclusion or exclusion. I think the general consensus amongst pupils is that they are not overly opinionated about RO, but many feel disengaged and would like more variety.  This view was also mirrored in many teacher responses. 
The research I completed was only on one school; I would like to see if these opinions and consequent issues raised from them are apparent in other schools both in the area and nationally.  From this, whether other contributing factors such as geography, religious background or how affluent the catchment area is affects opinions. One area that I aspire to complete further research on is whether there is a gender divide within the subject, after discussions with pupils raised the issue of RME being more ‘accepted’ with females. Although there are some reasons given for this, further research is required to determine whether there are any correlations between gender and enjoyment of RME. 
In conclusion there are various issues and questions that arise with differing understandings of RME that educators have to tackle. The ever growing diversity of the nation’s religious affiliation and increasing research on opinions and understandings of RME mean that the subject will constantly be changing. Educators must be aware of this and continue to make the subject relevant and engaging. 
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[bookmark: _Toc355219126]Appendix 1 – Interview with “John”, RME Teacher
What is RME?
It’s an experiential subject, it’s a practical subject that challenges learners. For me it’s about 3 main things, learning about religion, in some reflecting on that and learning from religion, belief and values and allowing you to develop your own beliefs and values. There's an element of deep learning involved in that, challenging learning, it’s not just about learning facts it’s about engaging with this learning. 
Is it Knowledge or skills based?
You need both, if you are just learning knowledge you have to do something with that nowadays. You can’t just learn lots of facts you have to be able to take that on board and do something with it in your own life. No matter what stance or circumstance you come from you can learn something from the stories of religion. Even if you have no religion.
Describe your Teaching style?
I see myself as the devil’s advocate, in discussion. Challenging their point of view, getting them to think about it engaging in the argument. 
Describe how you use Discussion?
I think it’s one of the key parts of RME but I don’t think it’s the only one. I think it’s the one tool in your basket of teacher tools. 
Do you think it’s possible to teach Morals? 
I think you can get learners to engage in arguments about right and wrong, but its part of the subject for the learners to engage with their own beliefs and values. It is not my job to say what is right or wrong. That is where you may be faced with challenging views, but it’s where you get learners to think about their thinking and come to a reasoned balanced view. The why is the important bit? 

What Religions do you study in class?
In Higher, we study Buddhism. In the Broad General Education we study a wider variety of faiths but we are looking to expand this and look at more marginal faiths that are not the 6 main faiths to bring in the fact that religion is such a varied thing.
How do you approach View’s Independent of Religious Thought?
This is part of the mandatory course, you have to look at views independent of religious belief. I think that’s more important now that learners will not have a belief that is of religious nature. In terms of how I approach it, if you are looking at issues, I look at it in terms of how a Humanist would respond, how might religious people respond. How might people who are not religious who don’t ascribe themselves to be Humanists respond. Looking at philosophical approaches to morality. If you’re not religious you can say well can you still learn something from what we are talking about. 
Are all religions given the same weighting?
If you look at the E’s and O’s, you would say no because Christianity is on its own. However you don’t have to present it that way. I think it is important that they do have a general understanding of Christianity and generally that’s why we have a lot more of it. Because they need to understand why the country is and where it’s come from, it’s important to get that understanding. I think in terms of my teaching, its more balanced. 
Is RME Relevant?
Absolutely, kids say it’s the one subject where you can express your opinion and not be told that you’re wrong, and I think young people enjoy that. They are interested in the fact that there is difference out there. 
How do you think RME is perceived with pupils?
I think it has changed in the 10 years I have been here, I now see it as a central subject in the school, rather than being marginalised. I think that is due to the Higher. I think pupils know that they are going to get a good learning experience and discussion. 
How do you think it is perceived with Staff?
I think it is perceived well, there will always be some staff that will question why it is on the subject, but any teacher will question any subject. You get very passionate about your subject. It also has changed over time. We are quite involved in the ethos of the school. I don’t think other staff know the true value of it. 
What do you think of Religious Observance?
I think it is important, in its truest form. It is not Religious Instruction, it’s about a time to reflect in shared values of the shared communities. I think it is important that children have to time to reflect on values at certain times of the year. For example, Holocaust Memorial Day. I’d call these “non-religious reflection” days. 
Why do you think RME is often thought of as being a Skive?
They don’t understand it necessarily, it’s because its core. That word core does something to the view of a subject. Like PSHE or PE. 
Tell me about the Morality in the movies topic?
This is something we are reviewing, it was originally in place as we wanted a way to engage pupils with moral issues. Whether or not that works, we are currently reviewing and are maybe looking at reducing it. I think it is a good way to get kids to relate to moral issues but it needs to be done carefully so it’s not just watching a movie. 




[bookmark: _Toc355219127]Appendix 2 – Interview with “Rachel”, an RME Teacher.
What is RME?
In the broad sense, teaching people about other people’s cultures beliefs and other societies. Trying to make them less ignorant as I think that is a major problem. People are ignorant about other people’s beliefs. 
Can you teach respect/tolerance?
You can teach people to be respectful, but there’s a big difference about being tolerant and respectful. Someone might class themselves as respectful, but they may not be tolerant of others beliefs. I think that’s the point of RME though is to try and teach respect because if it is not alien to them then they may be more tolerant. 
Is it about Knowledge or Skills?
Definitely the skills. Questioning is a main skill, some may see that as disrespectful, but to question is to show interest. If several people are telling viewpoint then they can respect them.
Do you think pupils are aware of skills they are gaining?
I don’t think kids are aware at the time of the skills, it more the knowledge because they are taught to pass an exam but later in life when you get out of school you realise different skills. 
Describe your teaching style 
I still feel like I am learning, I think it’s something you adopt yourself it’s not really something you can copy you need to find your own feet.
Do you use Discussion and debate?
Yeah it’s definitely useful, it gives the pupil a chance if they are not understanding something, to question that rather than this is fact you need to know this. 
What is a Religion?
It’s a Belief system, it’s shared amongst a group of people. 
Are all Religions given the same weighting?
Christianity seems to take main priority, you get taught Christianity is the main religion. This is a mainly Christian country, always has been, but there’s starting to be more and more cultures coming in. Rather than making these cultures alien we need to make them more approachable. I’ve never strayed away from the main 6 but I definitely would like to. 
Do you discuss Views Independent of Religious Belief?
Not in core classes, in graded classes you’re asked to look at one religious viewpoint compared to one non-religious viewpoint which is mainly always Humanism. I think in core there’s not as much non-religious viewpoints. I would want to change this because I am non-religious. Just so I’m not seen as putting priority on religion.
Is RME Relevant?
Definitely, in the modern world it’s more relevant now than it ever has been as there’s so many cultures coming into the world. 100 years ago 99% of the population was Christian but it’s changing. 
Do you get issues with pupils saying “I’m not religious why I am here?”
Yeah, I think that was one of the benefits of me being non-religious myself, not that I announced as I don’t want to influence them, but if a kid said I’m an atheist I don’t want to hear this, then you can say I’m teaching you about it to be respectful.
Is RME perceived as a Skive?
By some pupils and even some teachers yes, with teachers of other subjects. It’s seen as a subject where you just colour in. It’s a subject that people are often ignorant about. 
Do you use Videos in class?
Kids relate to them a lot better, they are beneficial. There’s a huge difference standing reading something and watching something. It can bring things to life for them. We watched “Rise of the Planet of the Apes”, and were talking about the moral issues involved in that. But because it’s a long film you’ve got to split it up. 
What are your opinions of Religious observance?
I don’t agree with it, but I think it’s because I am non-religious, I don’t think it is fair to force it upon people.  But I can see why, for example, if you were Roman Catholic I would see why you’d want to send your child to a Roman Catholic school. I remember at primary school, every Friday we were made to sing hymns and prayers. There was a Jehovah Witness in my class and his mum didn’t agree with him taking part in the Christmas assembly. I think it’s good to an extent to respect the Christian heritage of the country. I think it should be differentiated between different religions. For example looking a Hanukkah as well as Christmas. For example the boy that was Jehovah’s Witness we could have looked at Jehovah Witness beliefs then we would have had a better understanding. 


[bookmark: _Toc355219128]Appendix 3- Interview with “James”, an RME Teacher.
Can you tell me what RME is? 
A teaching of cultures and society and sometimes how religion ties into it. Religion does not have to be the focus point. It’s more a study of people.
What do pupils gain from the subject?
The ability to accept others differences is one of the main things.
What are the benefits?
It’s a skill for life being able to accept others differences and being able to accept their own beliefs compared to others.  It’s useful for them to understand the world around them and unfamiliar cultures.
Do you think it’s more about Knowledge or skills?
You can’t have skills without knowledge. 
What skills are gained?
Being able to see similarities and differences and being able to explain arguments, their own beliefs and other people’s beliefs. If you can explain someone else’s belief you generally understand it. 
Do you think morality, tolerance, respect can be taught?
In time yes, I don’t think you can teach them in one lesson I think you have to build up to it. Those ideas are end results of the aims. And getting to those it the ultimate aim. 
How would you teach morality?
Discuss moral values, get kids to come up with own examples, you would come up with moral dilemmas you would get the kids to consider. 
Do you think discussion and debate is important in RME?
If done correctly yes.
And how would it be done correctly?
Debates and discussions can go off topic if they are not policed or monitored carefully you have got to keep kids on track with discussion points or questions. Sometimes you’ve got to focus on a topic.
How would you describe your teaching style?
I like discussion, if I use discussion though, I get pupils to think about themselves and discuss it in threes and get them to report back to the whole class as a class discussion. I like learning in groups but there’s always an emphasis on getting them to think about their own thoughts. So there’s learning on your own and learning with others I like to try and find a balance. 

How would you define religion? 
Religion is a study of people and their beliefs.


What religions have you taught?
Hinduism, Christianity, Buddhism, Islam. 
Have you ever strayed away from the main 6?
I tried to introduce some Japanese new religions, just as a side topic. There’s too much expectation to touch on the main religions.
Would you prefer to study others?
I think it’s a good thing to study those as they notice those but as long as kids understand that there are other religions in the world. 

What would you say would be the main studied?
Christianity and Buddhism
Do you think there’s a tendency to focus on Christianity then compare other religions to it?
Not the schools I’ve been in, Christianity has been compared with others as well as Humanism a “non-religious religion”. Religions have been studied but compared separately. 
What do you mean by a “Non-religious religion”?
Humanists often relate themselves as non-religious, some of the terms they use, is a lot of religious words, and they are a group that share a shared view. But they are not a religion as people would commonly view the word. 
What about using views Independent of religious thought?
It’s badly worded. Think about football, it’s not religious but people stand up and they see a goal they outstretch their arm, you find that in religion. Self-help books help people that could be said for the Bible. Religion is a tricky term. 
Is RME Relevant?
Yes, without a doubt. I think it would be a shame if it was stopped in schools. It is a chance to teach kids a skill of thinking about other people, get them to get a sense of the world around them.
Do you ever face issues with pupils saying “I’m not religious why I am here?” etc.?
That is ignorance of others in the world. Whilst they may not be religious there are people in the world that are and they will come across these people at some time. If they have learnt that skill in school it will treat them well in the future?
Has CfE helped standing of RME?
It has been refreshed; there is a lot of similarities between the old documentation and the new in terms of topics. I think there’s more scope of freedom. It’s too confined still. There’s a problem with the exams the schools should consider setting here own exams having the freedom to teach. 
What do you think about Assessment?
As long as it is done right way. I think there should be knowledge checks along the way but I think it should be based on coursework not a final exam.  You are never expected to know something, you should taught how to find out the answer then answer the question. 
Do you use Video in class?
When teaching the Garden of Eden story, I could have read a passage from the Bible. But there happened to be a very humorous video. I think humour is a good way to teach things.  As long as it is not inappropriate. The kids grasped the video very well and they didn’t just watch the video they had discussion and texts to read after. Used sparingly or as hook at the start of a lesson it can be very effective. I think we’re in a very visual age now. 
Would you use a Feature length film?
There’s good and bad. E.g. one film took 4 lessons, so 4 weeks. The end product was a summary that to be honest wasn’t that good. I think the majority of kids would not have got much out of it. I don’t agree with showing the whole film. I think you can learn from films and recommend some. But not showing the whole film.
Do you think RE is sometimes perceived as being just watching videos? 
I know there’s a number of stories from parents saying we used to just watch videos in RE. Maybe they did or maybe they didn’t and that’s all they remember. The argument there is perhaps videos are a good thing, because that what they remember. 
What are your opinions of Religious observance in schools?
I always remember singing Christian hymns in school. There was the expectation in schools of singing Christian songs, whilst you’re younger you don’t understand what you are doing. I don’t think it’s good in schools, I think pupils should be taught about religions. I think they should learn to accept other cultures. I don’t think we should confine pupils to one religion. 



[bookmark: _Toc355219129]Appendix 4 – Interview with “Jess”, a Modern Studies Teacher.
Describe what you think RME is? 
It is the teaching of culture and religions and teaching pupils to appreciate difference in the world around them. You are taught morals and the way of the world as well as social skills needed to understand others. 
What do pupils gain from the subject?
They gain an understanding of the world in which they live as well as the various topics that might come out of discussion.
Do you think it is possible to teach morality, tolerance and respect?
Yes, I think you definitely can, it is something you need to be taught as some kids may not get it at home from parents so I think it’s good for schools to try and do that. If they get shown a case study about something it can help them understand tolerance or how to act. If they say something inappropriate they can learn through looking at things such as case studies or even listening to other views in the class. 
Do you think you can understand or is it possible to teach tolerance?
It is possible to give them ideas but there are going to be pupils with certain social skills that will not be able to do that- depending on the type of person they are and their background. 
What would you say what a religion is?
A religion is basically a common set of beliefs that people have.
So do you think it is possible to teach a religion?
I think it is possible to teach about a religion to give pupils a knowledge of what beliefs and traditions are. But I don’t think it’s possible to completely understand or adopt a religion. Because religion is more about how you’ve been brought up or where you’ve come from, so I think it would be difficult to teach a child later in life about that. 
Do you think RME is still relevant to pupils?
I think it is very relevant because it gives them the understanding to also understand other subjects and the way the world works. For example in Modern Studies if you’re learning about a political revolution or something like that. A lot of the time religion does come into that so I think it’s important for that. It is important in schools as it does tie into other subjects but also it’s not just about teaching the subject now it’s about developing social skills and skills for life. 
Do you think it’s seen as being important in schools? 
No I don’t think it is at all. I think a lot of people don’t understand what the subject is about. I think a lot of teachers don’t understand what the subject is and the importance of it so it gives less weight to the subject. There is a lot of cross curricular ties but I don’t think it is recognised by people in schools which can cause problems as this is put on the children and they don’t think it is important as it actually is. I think it depends on the teacher of that subject if their teaching it in an effective way to make it important.
Do you think RME is perceived as an easy or a ‘skive’ subject?
Yes, simply because the teacher of the subject it can change with the teacher if the teacher changes it a lot of schools from what I’ve witnessed it’s been a lot of watching videos.  Pupils around school hear that’s what RME is about so that’s what they think RE is about watching videos. I think it needs an effective teacher to come in for that to change but I think it would just be in that school. 
What are your opinions on RO?
I don’t think it is that appropriate within schools as it could create a divide whereas outside the RE classroom, Kids with different religions or that maybe have no religion, if they have to pray for example they may feel a bit awkward. I don’t think religion is something that should be pushed on to kids. In a non-denominational school, they’ve not been sent there to practice a religion. Saying that I don’t think RE is about that, it’s more about the knowledge of religion. I just think observing it out with is not really what schools meant to be about?




[bookmark: _Toc355219130]Appendix 5 – Interview with S2 pupils
How would you describe RME? 
Learning about religions and how the world works and politics sometimes
Religion. 
Could you expand on that, what do you do with religion in the class?
Learn about it.
What do you learn about?
In Christianity we’ve learned about St Columba’s.
Politics
Do you just learn about religion?
Well, she said politics
What do you learn about politics?
 I don’t know. 
Do you think you just learn about religion?
Not just about religion, Nicky Cruz, St Andrew. People.
What is religion?
What people believe in, if they are Christian they go to church and stuff like that?
It’s when someone believes something like the Bible and they believe it is true and go to church. But they do stuff to show that they believe 
Peoples beliefs, believing in something.
Name me some religions
Christian Jew
Muslim, Hindu
Catholic
Jehovah Witness
What religions have you studied?
Christianity
What would you like to study?
Maybe different religions, because we’ve been learning about Christianity our whole lives and we know the whole story and we can say it over and over.  I don’t really know the story of any other religions. 
Religions that people have never heard of
Interesting stuff about them. Something not about Jesus, because we know about him.
Do you just want to study religion in RE? 
No
Maybe stuff on supernatural like ghosts or stuff.
Yeah ghosts would be cool
How do you learn in RME?
I learn more from watching videos
How do you learn from them?
Like if someone’s talking in a documentary, it fills your head with information. We watched a video on Nicky Cruz and modern day churches.
I like watching videos, it’s better than writing down stuff. You learn more because it’s easier. 
It’s more fun, so you’re more likely to want to learn about it. If your writing down all the time your less likely to want to learn. You’re just not having fun and it’s really boring and you’re just doing the same thing over and over again.
It gets us out of doing work. 
Do you think you’ve gained any skills from RME?
I’m not sure
We’ve not learnt skills yet, we’ve learned literacy from writing tons down. 
We learn teamwork skills when were in groups 
I think it’s just knowledge.
Do you think you can be taught respect?
Everyone is already respectable, RME has maybe helped that if you are not respectful you might not be respectful back.
We made rules and had to follow them.
Do you think RME is relevant?
It is, it might change people, and it changed people like Nicky Cruz. 
If someone else is maybe a different religion in the class and your teaching about another religion, it might be a bit disrespectful. They might not want to learn about it at all, they don’t need to know about other religions.
Do you think you should only study the religion you follow, if you have one?
You might be talking about there’s only one God and they may think there’s more than one. Or they might have a different story about Jesus. You can’t put up your hand up and debate because its religion, because that’s their opinion and it’s disrespectful to disagree. 
Do you think you should be able to debate more in RME?
I think it’ll create too many arguments. If there’s maybe a Jew and a Christian then there going to get angry at one another because they think different things. 
Is it not a good thing they get the chance to learn about each other?
But they might not want to.
They might be friends and they might fall out. 
Do you think it’s important to learn about different religions or just one?
You have to learn something because we already know about Christianity, we’ve got to learn about other people. 
You’ve got to learn about religions that people don’t know about. Like the main ones. 
What would you say the main religions are?
Christian, Jewish
Catholic
Depends what country.
What about this country?
Christianity
Judaism, I think that’s it in Scotland. 
Do you think you should study RME if you’re not religious?
It might make you think differently?
Is that the point of RME, to make non-religious people religious?
No it’s to learn about other people. 
It gives us more information about the world and what it is like. If we didn’t know things we’d just be in a box and you wouldn’t know about the world. Or stuff that’s happening in the news.
It’s also about seeing how other people feel. 
Yeah so you don’t insult them.
How do you Rate RME with other subjects. Not as fun as PE or Techy. Cos you do something in these subjects.
It’s more practical rather than just writing stuff
I don’t like RME, I’ve been learning the same thing over and over again. I’m sick of Christianity.
How could RME improve?
More practical work and videos, it’s all just doing one topic and onto another one. It’s too much writing. I like doing posters and stuff.
Did you enjoy making a drama? 
The whole idea was rubbish, it was forcing drama on us, and a lot of people don’t like drama. I don’t like doing stuff in front of the class. 
Is RME Easy?
Sometimes- Nicky Cruz was easy because it was fun. 
Most of it, when you’re watching videos
Sometimes- watching videos, doing work is sometimes easier.
Is RME Hard?
I find a bit hard, but not really because we just write it down, but I struggle to remember the years and the in depth stuff
When we have to write extended writing pieces. 
There’s a lot of writing, it hurts your hand.
Do you Learn Lots
No 
We learnt a lot with our other teacher. 
So do you think it depends on the teacher, what would your perfect re teacher be?
Doesn’t shout, doesn’t be as harsh with some people because of first impressions
Not strict not letting the class get out of hand.  Not giving out "puni's". Actually teaching us something fun
Makes the lesson fun.
Do you like Discussion in classroom?
I like giving my opinion and debating on ideas
Yeah I like hearing what everyone else thinks
Is RME Boring
Yeah, there's too much writing. 
If it’s a fun thing you’re learning about, or not writing a lot or watching videos it’s not boring. 
I think the subjects themselves are boring.
Is it Skive?
It sometimes is, because the teacher doesn’t shout at us. We still do a lot of work but were allowed to talk. 
 A skive is like when we get put into groups to do group work and the teacher doesn’t bother checking what we are doing. 
Sometimes you can just talk. 
Is RME Pointless
Sometimes, we were stuck on Nicky Cruz for ages and it was pointless
Christianity, you kind of know about it, but you can’t just stop a topic.
We’ve learnt too much
IS RME Uncool
It’s not too bad
Sometimes it can be boring and un-fun
Sometimes I look forward to it. I wouldn’t like it if it was after PE, but before it would be good cos’ you’ve got something to look forward to.
Discussion makes it go really quick
Would you take RME further in the school?
No because there is better subjects, like PE and science and techy. I’ve got more interest in these subjects
Depends if you need it you can take it. You only need it to be a RME teacher though.
Or politics, because we learn about things happening in the world and religions like linked to that.  I don’t like RME though.
Can you think of examples of religion elsewhere in the school?
We talk about Religion in history. 
In assembly, we looked at the Holocaust- we looked at different religions
Yeah we did that
I wouldn’t pray in an assembly, because I’m not a Christian. We had to do it all the time in primary school, people don’t want to have religion forced upon them. They shouldn’t talk about religion in assembly. 
At primary school, we had the minister come in and had to pray.
I don’t believe in God so there’s no point. 
Yeah we got forced to go to church. 
You don’t get forced here than at primary. There’s more responsibility here, but you’re classed as a young adult.
[bookmark: _Toc355219131]Appendix 6- Interview with “Peter”, RME Teacher

Can you describe RME?
No I can’t. That sounds a flippant answer, but there are aspects that are the E’s and O’s which we need to meet. However for me it is much broader than that, in terms of philosophy, them understanding themselves, their place in the world around them. Being open to the questions of understanding of other people. There are certain basic facts that I want learners to know before they leave my classroom. But I’d really want them to know what their common beliefs are and non-beliefs are. 
So is it a Broad Subject?
I think that leads it to the subject to be misconceived; I think this is a generational thing. I remember when RME was literally copying passages from the Bible, so it is perceived as being a Bible bashing subject. People of this generation, who are now the parents of the generation at school think it is this. They don’t understand the philosophical debating idea of this. 
What learning takes place in the subject?
First of all it’s a learning of self, of who I am, what I believe of what’s important to me, married with the big questions in life. That’s what I want them to learn. Being open to questions and debate, I don’t know if you can teach that but I think you can have a forum for it to be discussed. 
Do you think its Knowledge or Skills that are learnt?
I think it needs to be both; we have a duty to make sure that pupils understand basic aspects of different religions. They will not get that culturally anymore. The faith aspect is neither here nor there for me. There needs to be knowledge of this in a multicultural society. However this always has to be done within a skill concept and an awareness of self. The knowledge is useless if it is not done with a skill. 
What Religions are studied in RME?
The way that the E’s and O’s are set out bring us back to study Christianity, which is probably a bit of a surprise, I’m certainly surprised at how much it is in CfE. I think within our culture we need to teach Christianity, but we need to teach the different varieties of Christianity. I think we live in a society where Christianity is diverse. I think after that, we need to look at different religions that pupils will come across, Islam is the next big one followed by Hinduism and Sikhism. Buddhism is the one they tend to get a bit more interested in. 
Are all Religions given Equal weighting?
No there not. It’s probably right that they are not. In CfE and even at Higher, you need to have knowledge of Christianity even if it’s not the principle religion. Is cultural religion of society, our laws are based on it. It should be overweighed over the others. Buddhism is probably overweighed because RME teachers like it and kids enjoy it. Hinduism and Sikhism probably should get more of a weight. 
What do you think Pupils perceptions of the subject are?
I think it depends, clever pupils like the chat and the debate and want more of that. I think many pupils enjoy the different aspects. But I think there is the aspect of what is it worth. I’m not sure we always get the relevance exactly right in core, and kids get bored. I think if it doesn’t challenge them, they get bored. 
What do you think about the Higher?
I enjoy the Higher; I think it needs to stretch them more than it does. I think the Higher can be challenging as can the Int 2. I think the extended essay will bring a better challenge. Core is more about a journey. 
What do you think Staff think of RME?
I think in a school where there is not a Higher it is perceived as a Mickey Mouse subject.  Whereas if it has the Higher it has the kudos it deserves. It depends on its positioning in the school, it’s pretty well established in the school, and it’s seen as high profile. I would think most staff would see it as a well rated subject. 
What do you think about it being merged with Social subjects?
I think there is the problem in some schools where it is being merged in with social subjects; it has been done to save money. I’m not sure where that takes it in the future. It will be interesting to see where this goes. I think it will impact it negatively, with resources and staffing. There is also the expectation that non specialists will teach it, the cut off time kids will get in RME. If you’ve not got a Higher you don’t get the budget for resources. 
I don’t think it changes the fact it’s got its own curriculum area, it should but it doesn’t. I think in primary most teachers are scared of it so it doesn’t get taught well. The kids come up, they don’t have the core E’s and O’s that they should have. 
Primary teachers are not taught well enough. It’s a core part of their curriculum of what they must teach. In some successful primary schools, RME is going out to McCrone time, where RME is taught by a specialist teacher. But it is not happening often enough. 
What are Views independent of religious belief?
I think it’s a problem, I don’t know if we do it well enough yet. In the Higher we can talk about Amnesty International of the UN. I think in levels 3 and 4 we should be looking at more Humanist or Utilitarian perspectives. We tend to air away for that. I think more in level 4 we should be looking at aspects beyond the world religions, it’s much more academic. 
How do you find Assessment is in RME? 
Because RME has so many E’s and O’s, we cannot report on each e and o per pupil, we see 400 pupils a week. How do you test or report on specific ones. Many are emotional responses to a concept of philosophy, it is incredibly difficult to assess on all of these. I think we need to use better AiFL [Assessment is For Learning]
I think in the past many used to say what they thought the teacher wanted to hear but I think it is now that they are more willing to speak their own opinions. They are probably sometimes more willing to go with the class line not what the teacher thinks. 
What do you think about Religious Observance?
It’s a hard one, I think we do need to encourage times where we stop and think. These are cultural things and it’s important we understand in terms of our culture. I’m very uncomfortable with someone standing at the front of the hall and saying “let us pray”. I’m not quite sure how I answer that. I think there should be spirituality but one that is open at all. 
When it comes to funerals, there’s that debate about heaven and the concept of faith. 
Do you think there is a Gender divide? 
I’m not sure why, but more girls take it than boys. Although saying that in some schools the divide is less obvious. 
Do you use Movies in class? 
We use quite a lot, I think that’s okay. I’ve got various feelings about it. The kids get a bit annoyed about the fact we don’t show them the whole film, I think there are certainly many of us  that get our morality through books, film etc. the problem is how much, using a clip from You Tube is great. I think it’s much more problematic watching a film over weeks. I think you have to be careful when using the ‘enjoyment’ films rather than films with a message such as ‘Schindlers List’. I think probably when they are older it is maybe more important and valuable to watch. 



[bookmark: _Toc355219132]Appendix 7- Interview with “Eve”, Primary School teacher

Partly-Transcribed from a telephone interview 
How much training did you receive on teaching RME during your teacher training?
All we got was a 2 hour seminar during the whole course and it didn’t actually show you how to teach it, it was more about using artefacts in the teaching.

Would you say that it is something that you may avoid teaching?
Not really. It's something that if I miss the lesson I don't make a point of fitting it in though. Definitely don't feel comfortable teaching it. 

How do you approach RME? 

I normally do it through the use of storytelling, I'll tell a parable or something and then we'll do an activity on it. 




[bookmark: _Toc355219133]Appendix 8- Interview with S4 pupils.

What is RME? 
 
Being able to put across your views about different subjects, about Christianity and stuff. 
You can talk about everything you believe and talk about it.
 You can cross over views what you think, and what opinions there are about different religions. 
What do you learn?  
Learn about Christianity and what happened in it and Buddhism. 
Empathy, what it means, how we feel about it and all the different religions and stuff. 
I don't think you just learn about Christianity and stuff, I think you learn more about yourself putting your views across and it makes you think about what you think. RME is a subject where there is no right or wrong answer, and it's just about your opinions. And learning stuff about a person, you can't be wrong.  
Do you learn Skills?
Yeah you learn to be more confident, because you’re saying stuff out in class.
Yeah but I can't think of any. 
Is RME Different to other subjects?
Most subjects you don't discuss things it's more a set class, it's alright, you learn more arguing about stuff that just being told it. Yeah I mean debating it. 
What do you think of Discussion in class? 
I like having discussion, finding out different opinions and hearing other people's views. 
I think it is different to other subjects because in Maths were just copying things down but in RME the whole class is discussing and learning. 
You don't really learn anything from copying off the board. 
It's better to discuss, if you don't know an opinion you can listen to others and think of what your opinion may be. 
How do you learn? 
I like group work, like doing posters you’re recalling what you did.  
What would you like to learn?  
I think more about genetics, because that was really interesting. 
What religions have you studied? 
Christianity, Buddhism, Judaism. 
How would define religion?
Every religion does something they think they should do. I couldn't describe one religion as all the same as they are all different. 
They all do different things to show they believe, or pray, or go to church. 
They are believe in a God or a person.  
Do you watch any films in RME?
We watched ‘Hairspray’ ‘Shallow Hal’, ‘the Bucket List’,’ the Island’
What did you learn from them? For example, what did you learn from the Bucket List? 
We learned that life is short and do stuff because you want to. 
We only watch scenes then discuss them, it's good to discuss them but I'd like to watch the whole film then discuss what happened. 
I think it's easier to watch the film, to get a better understanding of what's happening. Then the discussion is better. 
If you know what the thing you are to learn in the movie is about then you’re more likely to learn. 
What is the Purpose of RME?
It's to help you open up about your religion and stuff, if before you didn't believe then it make you think about your beliefs.
To see what you believe in and what you don't believe in. Your personal beliefs. 
Is RME Easy?
Sometimes, discussing what you think about different things and other religions. I think other religions help you to see how much difference there are in the world. I think it's easy to talk about what you think.
Is RME a Skive?
It’s not a skive, because your still in school and doing work, but it’s just a different kind of work, your just talking all the time. 
And thinking about it. 
Your always taking part in discussions or writing down your thoughts
Is RME Hard?
Some might find it hard to open up. They might think people won’t agree with them so it'd be hard in that respect. They might think they would be judged. 
How do you rate RME with other subjects?
Not as good as PE, I like being active and not sitting down writing things.
English is quite similar to RME, except in English you’re normally writing it down from a book. But in RME you write down your thoughts, which is a good thing I suppose as you learn more. RME is better than English.
I like RME, because of the discussions. I like art better, but RME is good for discussions.  
I don't think you can compare it to other subjects. Like in English you learn about poetry but there's not any other aspect to poetry, but in RME if we were talking about empathy then it is different because some people show it and some don't. It's good to learn about different things and different people. 
Is RME Fun?
You don't just do the same thing you get to with your friends and make posters and stuff.
Its fun discussing, and you’re not just writing off the board, you don't learn that way. 
I like working with my friends. 
Is RME Boring?
Maybe it's a subject you don't like talking about. Like Christianity, like obviously Scotland had more Christians. But I find it boring. It was the same stuff over and over again. 
No I don't really find it boring. But some topics are.  
How do you think it is viewed around the school?
Some might find it pointless. If they don't believe in it. But it's a place to discuss things. It’s their own opinion.
Some might like it some might not, yeah sometimes it's seen as being uncool. 
I think it’s different for boys than girls, if a guy said he preferred RME than PE or ‘techy’ then he would probably get laughed at, but I don’t think it really matters for girls.  
 Why do you think this is?
More girls like RME than boys, boys like PE. 
I think it's because boys don't like to open up, but girls do. 
Is RME Relevant?
Some parts is, empathy is important. If you don't show empathy then you are just going to become a nasty person. 
Are you more Empathetic?
I know more about, it's kind of changed me but not really. I know more about things. 
well actually probably thinking about it, I’ve not really changed, I’m not saying I’m not empathetic I just think I think about people the same but I just say that when asked.
Do you think you have to be Religious too enjoy RME?
No if you don't believe in something you can put your point across as why you don't believe in it. 

Can you think of examples of religion elsewhere in the school?
Yeah in assemblies, you learned about Judaism in Holocaust. 
Because we've already done it in RME, it's not pointless, but I don’t know, I suppose it reinforces your idea.
We got Bibles in first year, this guy just came and chatted to us and then just handed us a Bible. I'm not sure why. 
I think it's good for some people, but not everyone should have got one, not everyone is Christian. Most people won't go home and read it, so I don't think it really did anything. 
Did you read yours? 
No I didn’t but I’ve still got it somewhere. I don’t want to just throw it away. In case it brings me bad luck or something.
 
Appendix 9 – Interview with “Sarah”, RME Teacher. 
So how would you describe RME?
It's a subject with amazing scope. It can cover so many issues and topics and the best thing is that it's important topics and issues.
What topic and issues does it cover?
Social issues, moral issues, issues personal to the students, issues relevant to everyone, topics that are important for life and learning and society.
Do you think that RME is still relevant to pupils?
I think that depends on how it's being taught. I’ve been in a couple of RME department's and it has been taught well. The issues are important, current, and relevant. For example things like poverty, inequality in the world, discrimination are all very relevant in a global sense. Covering subjects like that not only makes pupils aware of the world their living in but it can teach things like empathy and make them more critical of the world around them. Then you have the specific religions covered in RME that, no matter what people will argue, are significant. Religion has always been around and I think that it always will be, in one form or another. Considering religion is such a loaded topic for many it's good to have a place to study and discuss religion without bias and that pace in a re classroom.
Do you think all religions are given the same weighting in the subject?
No definitely not. The curriculum itself favours the teaching of Christianity whilst other religions come under the umbrella of 'world religions' which seems strange to me. Christianity is not the only religion present in the UK and I think by separating the other religions it creates a kind of otherness about them. That's not what should be happening. This is all a by-product of living in a nation influenced by Christianity.
I don't know how religions should actually be weighted in the curriculum.
Do you study views independent of religious belief alongside those of religion?
I'm actually finding it really hard to think of an example. I always think my teaching lacks a lot of 'religion' but now that I'm forced to think of an example of this I can't. So views not influenced by religious belief?

Would you say this is studied in schools? 
This is hard. If we are talking about a view that is simply absent of religion then it's touched on all the time but it just isn't pointed out. So for example I would look at motivations for people who want to donate their organs after death. I would discuss lots of motivations - helping others, doing a good deed, etc. all which don't mention religious motivation. I would then say 'and here is the religious view points' and talk about what specific religions say on the subject but I would not point out the first discussion as the 'non-religious viewpoint'. I'd be working under the Idea that unless I say the view is religious then it is a non-religious viewpoint.
I don't know if is reflective of what the curriculum is asking when it talks about studying non-religious viewpoints. Perhaps it means a specific non-religious view.
Do you use videos and what do you think the benefit of them are?
They are excellent tools for starting discussion. They can often convey a point better than other ways. For example I can talk for days about the horrible conditions of poverty torn countries but that won’t be as effective as showing actual images. They can emphasise and enhance lessons. I normally use them to encourage discussion and questions or to explain something in a more interesting way. 
Do you find discussion useful in RME?
I’d say it's essential to the subject. RME is the perfect platform for exploring different viewpoints and developing your own. Discussion is a great way to do that. Discussion also develops skills that are useful after school. Public speaking, improving coherency, confidence in what you have to say, realising that what you think is important,
Would you say RME is more about learning skills or knowledge?
These skills make the acquisition of knowledge easier. They should be taught side by side for the best learning.
What learning do you think takes place in the subject?
Pupils are learning about others, the world, and themselves. They are learning abstract concepts as well as solid fact. They aren't just gaining knowledge but they are learning how to use that knowledge, how it relates to their world.
Like I said before it’s a subject with great scope.
Finally... what are your opinions of religious observance on a whole school level?
Religion is personal and this should be reflected in schools. Things like prayer spaces, access to ministers etc. should be provided but they shouldn't be forced or given any kind of special importance. They are to me equivalent to a school library,

[bookmark: _Toc355219134]
Appendix 10 – Interview with S3 Pupils
What is RME? 
 People in religions around the world.
Education on religions and we do things like sectarianism. And morality.
Better understanding of morality.
Shows you what religions are about and what people believe in. 
 What is a religion?
A way of life to follow
Something to believe in.
Helps us with our origins. 
What religions have you studied?
Buddhism
Islam
Christianity
Judaism
What have you studied? 
What Gods they believe in.
Rules they follow, like the Eightfold Path. Five pillars. Ten Commandments
What else have you studied?
Morality in the movies
Did you enjoy it?
Yeah it was fun.
What did you learn from it?
Not to judge someone by their appearance in 'Shallow Hal.'
'Hairspray'- we learned about different people. 
I learned not to judge people. 
Do you think you've changed?
No I kind of knew not to judge people before. 
Do you watch many movies in RME?
We’ve watched the ‘Colour Purple’
Yeah it's more interesting in learning it, rather than just listening about it.
I like watching the whole movie not just little clips. 
Is RME just learning about religion? 
No it's about understanding about others
Seeing things from their point of view. 
Do you learn any Skills? 
I can put myself into other people's shoes you think about people before you do something, Understanding about others. 
Would you add anything to the subject? 
More practical learning like meditation.
Learn things in different ways like not just speaking all the time. 
Group presentations. 
Separate topics, teaching each other. 
I'd like to learn about the Big Bang theory. 
Would you take it at Higher? 
Yeah, I would take it because it sounds fun. It's not what you usually learn, and it's different. 
No I wouldn’t, I'd rather take academic subjects. I don't think it's going to help me. I know all I need to know about religion.
No I think I've learned enough.  
What would you say is an academic subject?
Maths and the sciences. 
What's the difference between them and RME?
RME is more talking, the rest are more problem solving learning how to do stuff. 

How you would rate it? 
RME is a good break from the other subjects, it's not as difficult, so if you've got a busy day it's nice to have it.  
Why is it easy? 
You get to just say your opinions and talk. 
You don't have to learn to solve problems and stuff you just learn new facts and understand new topics. 
It's not hard, the teacher just gets us to write stuff off the board and he talks to us about stuff and we watch stuff. We just give our opinions. 
Is it a Skive? 
No because you’re still learning, it's just different how you are learning, there's no tests to revise for.
It's less stressful. 
It's not as hard work but it’s not a skive. 
You don't have to go home and look over what you have done. 
Is it hard? 
No. 
Yes, I found it hard writing an essay and a newspaper. 
Is it boring? 
Sometimes, but all subjects are boring. 
Has it improved as you've got older? 
Yeah, it's got better I thought it was a waste of time. 
I can't really remember what I learned either. 
Is RME Fun? 
Yeah when we made poster. 
What do you think of Discussion?
I think discussions good, but the whole class has to be involved and not just the same pupils getting asked. 
I like the debates we do, but we've only done a few. 
Is RME Pointless? 
Sometimes, if I want to find out more I'd go search it myself. Maybe if something happened in my life. 
IS RME Relevant? 
Yes, I like seeing different views on things. I do kind of believe in God, but I think the Big Bang theory is believable. 
I think that's confusing, how could one God create the world, but then I don't know, if it’s relevant to me. 
I think it is relevant, it gives you a better outlook on life and makes you a better person. That's why I'm going to take it. 
Do you have to be religious to study RME? 
No you could just want to find out about different things and find out why they have them thoughts. 
No you can learn other religions, but you want really understand what they do. 

 Can you think of examples of Religion around the school?
Yeah my friend is a Jehovah's Witness, so I've found out a little about that, but I'd like to learn more to understand it. 
We used to pray at primary school, and the minister used to come in at Christmas. 
I went to a Catholic primary school, so we prayed all the time at primary school. 
I can't remember anything like that at my primary school. 
We don't get that here. 
Yeah at Christmas time we get a minister in, he tells us things from the Bible, then we sing. I don't really mind it. I quite like praying. 
I don't think it's bad, but I don't think I. would pray if he wasn't there so you’re actually experiencing prayer. 
I think we should get different religious people in though. 
I do pray at my house sometimes, not properly, but just to say thank you. So I don't really like how the minister speaks for you as prayer is quite a personal thing and so he's maybe not praying for things you agree with. 
 




[bookmark: _Toc355219135]Appendix 11 – Interview with S1 Pupils
Can you describe RME?
It teaches you about religious and moral education. God, saints, churches. 
God and stuff, and different religions and stuff like that.
God and religions. Religious stuff and God and saints and things and Nicky Cruz. 
What are the favourite things you learned about?
I liked learning about Nicky Cruz. 
It’s not my favourite subject, but I preferred going to the library and learning about St Columba’s. 
What is your favourite subject?
PE, because you don’t have write anything. 
Is there too much writing in RME?
Sometimes, it depends when we are in groups. 
But when the teacher is saying stuff you sometimes have to write loads down. 
What is a Religion?
Something someone believes in, you get God but you’ve got Buddhism as well. 
A faith. 
What religions have you looked at?
Christianity, and groups inside Christianity, like Protestants and Catholics. 
We’ve looked at Jews as well. 
What would you like to study?
Allah, in like Islam, it just sounds cool.
I want to learn more about Muslims, because my friend is a Muslim. 
How do you learn? 
We just listen to the teacher and sometimes we do debates. 
Do you learn from debates? 
Yeah we normally all say our opinion then the teacher would say the proper thing. 
Sometimes the teacher does a wee talk then you write down three facts you‘ve learnt, so it makes you think. 
We do like presentations and things and learn things. 
Have you watched any Videos?
We watched ‘Hot Chocolate’, we were learning about different groups in churches and they helped other people. 
Yeah videos let you see the real thing rather than just talking about it, we saw how people Baptise people so it was pretty cool. 
Why do you think you study RME? 
It gives you more of a realistic view of what is actually happening and lets you know about different religions. And shows everyone is different but not in a bad way. 
If you are going to a different country, so you know about them. 
But it’s also about learning about people here, for example Muslims, they don’t swear so if we swear around a Muslim then we might offend them. 
Yeah but also when you go to another country you learn about them ad if they do different things. 
Do you think you’ve learned any skills?
Yeah how to work in a group, and take stuff in. I think with the three question thing or task, if you don’t know anything it teaches you to listen. 
You start to understand more. 
Do you think you’ve changed as a person?
No, but maybe I understand things more. 
I’ve not changed physically or mentally I understand more about people. 
Do you think RME is Relevant?
Yes but everyone has a religion, or not everyone, but most people, so you still have to know a bit about other people. 
It’s good to know about every single person’s beliefs, but also if you learned more about it you might start going to church and start praying. Or even follow a different religion. 
Describe RME in One Word
Different, its different all the other subjects, it teaches you a lot of other things. You might not enjoy it but it’s a good subject to know. 
Religious- first thing that came into my head, were learning about different religions. 
Mature - I think we study mature topics in RME, and we learn big words. I feel more grown up when we discuss things and the teacher treats us like grownups. 
Is RME Easy?
It depends if you get bored or not, if you keep on going on about the same thing it’s boring and you fall asleep. If you’re just writing notes.
So is discussion easier?
I learn more form a discussion, because if I’m just writing notes, then it’s just for notes, I’m not going to look over it. When I discuss it it’s more fun. 
When you’re in a group it shows everyone’s different opinions and views. 
Is it Pointless?
Sometimes, I don’t think I’ll take it later in life. It’s not like go to church. I don’t need it to be a photographer. 
Yeah but you need to know everyone’s different cultures so you can take the right pictures. 
I you know it’s not pointless, but you sometimes think it is, and it’s just going over the different things you know. 
I wouldn’t say it is pointless, because you need to know about it. You don’t have to take it, that’s just because it’s not the way I live. But maybe on the rare occasion, I might if we did it in school like at Primary school. 
What do you think about Religious observance, for example in assemblies?
I don’t think the school should have brought ministers in to primary schools, if you don’t believe in it. Yeah but that’s why people have to go away. Yeah but most of the assemblies are about God or something. If you want to learn about that you should go to church or something. I would say if you are Christian, but are like a Jehovah’s Witness, you should go to your own school that will support it. 
My friends a Muslim, but she just joins in. 
I think people like us, people should just join in, I think her friend just takes I like a lesson, but if it was someone stricter about their religion they wouldn’t take part. 


[bookmark: _Toc355219136]Appendix 12 – Interview with S3 Pupils
What is RME?
Learning about morals and religion and philosophy
You learn about different cultures and the world.
Yeah learning about the world, but not in a Modern Studies way. 
What’s a modern studies way? 
You don’t learn about people’s feelings.
In Modern, you learn about laws and RME you learn about the culture.
What have you learned in RME?
Empathy, religions and used empathy to connect them all. 
To be a better person, how to go about different situations. 
Buddhism, Christianity, Nicky Cruz, people have changed. 
Do you think you’ve changed?
Yeah I have a different view
I look at things differently too.
Do you think you’re learning skills? 
Yeah you are learning how to think, better skills, or ways to not think. 
They are trying to teach you not to be shallow and to be better person. 
Yeah you think about your actions. 
Does it make a difference depending on the teacher? 
I like one teacher, they talk to us. I like that, and I don’t like it when the teacher just reads off the board or doesn’t go in things in depth. 
I think it depends on how well they know the class, but we learn in different ways. 
Do you like Discussion?
Yeah I like how they just ask people rather than waiting for someone to talk. 
You understand better when other people talk. 
I like listening to the discussion, but I don’t normally participate, when you hear other people talking you know you are judging them on what they are saying. So you don’t want people to judge you on what you are saying. 
Is it easier to discuss things in RME than other subjects? 
Yeah I think it’s safer, because when we were discussing Rosa Parks and racism, and you said something that was a bit racist people would think we were being racist, but we are just trying to find things out. 
Have you watched many Movies?
Yeah we’ve watched different movies. 
I prefer watching movies, you don’t have to make any effort you just take the information in. I learn stuff from the films. 
I think when you are watching a film, it’s a way of seeing it happen, and then you have a discussion about the situation. 
I learnt that in ‘Shallow Hal’, l you should never judge people on what you see. So I learned to think about my actions. 
Is RME Relevant?
Yeah, you are faced with new challenges every day. You learn to tackle situations. 
It just teaches people how to act and what to do in certain situations, and how to act or not to act. 
I think when we were being empathetic, it helped me be more empathetic, and you don’t think it is helpful until you are faced with the situation. 
What is the Purpose of RME?
To learn about the world.
Yeah learn about overseas, but also here. So you know what problems are here as well as far away. 
To help make people less narrow minded. To make you a better person. 
Is RME a Skive?
Is not a skive, like when we are watching films, some people say it’s a skive. I think that’s because you don’t have to write anything. That’s how people would see it as a skive. 
With films people do say it’s a skive, so I think it depends what you are doing?
Is it Easy
Sometimes you have to write lots though, but other times when you’re just listening it’s much easier.
Is it boring
Not really, I don’t mind being in the class. 
It’s a new thing every lesson,
Is it fun?
Sometimes, a topic we enjoy or watching a film makes it better. 
Different activities we did, I like it when we have to do a campaign or a poster or a video. 
I think group work is fun, working on your own is only fun if you like the topic. 
What do you think people around the school think about RME?
It’s something you have to do
People don’t class it as a main subject
Yeah it’s maybe not seen as being as important as other subjects. 
It’s not seen as being as academic, although you can get a Higher in Philosophy and Psychology so it would depend on what you want to do. 
Is it Pointless?
It helps you look at the world in a different way 
What do you think about Religious Observance? 
Yeah we learned about the Holocaust, we learned that because someone is a certain religion they can sometimes be targeted. Religion separates people into different categories. 
I’m not religious, so I’m not that bothered about the minister coming in. People don’t mind if the minister talks, because everyone knows there is religion. 
Describe RME in One word
Interesting
Life changing- it changes your view everyday of life challenges. Changes the way you think. 




[bookmark: _Toc355219137]Appendix 13 – Interview with “Dean”, a maths teacher.
Partly transcribed from telephone interview
What is RME? 
RME is a subject that has great scope it is more than learning primarily about religion, but a whole wide range of world issues and practices. It’s a space for allowing pupils to reflect and gain different skills and understandings of the world around them.
Is RME Relevant? 
I think it is completely relevant and that is the sign of a good RME teacher, or a teacher of any subject really. To show how their subject is worthwhile to a pupil and is not just an alien concept. 
Do you use technology in class? 
I do, I think it is a great tool. Technology has created a new generation of learners that are more used to typing and reading from a screen than writing notes from a book. Out with schools information is presented in different mediums such as audio and visually, so why not bring this into the classroom. 
Does it work with in Maths? 
It can work in any subject, as long as it used to enhance learning not as a lesson filler, there’s ten minutes left of the lesson let’s put on some funny video on you tube. I’ve used different films to portray maths problems but then based my lesson around it and it aids different types of learners. 



[bookmark: _Toc355219138]Appendix 14- Interview with Sally, an RME Teacher 
Partly transcribed from telephone interview
What is RME?
RME is a curriculum area designed to allow pupils to learn about the world around them, personally, locally and globally. It is a place in which they are supported in reflection and self-discovery and gaining a better understanding of the diversity of the world in which they live. 
Is RME Relevant? 
Yes, it is and will always be that is the great thing about the subject it is always evolving and changing. It is personal to those who study it. 
Is it more about learning knowledge or skills?
The  type of skills, such as reflection, respect, empathy all require  a knowledge basis on which to fully develop these skills so I would say the two are equal in the subject. 
What religions do you teach?
I have taught a range of religions per say and try to venture out with the main 6. Although I understand their importance I don’t want to essentialist the idea that you can only be one of 6 religions. Sometimes I much prefer teaching morals to religion, as there’s always the fear of getting something wrong or getting a hostile reception when teaching religion, whereas with moral issues, pupils are going to engage with it better and its always better quality teaching. But it’s also interesting to learn about other religions, such as Rastafarianism- I often does that nearer the end of term with s4’s too show them that religion is not all about doctrine and holy books.
What do you mean by hostility to religion?
I mean sometimes you just get the feeling that pupils are not enjoying some topics as much as others and there’s only so many ways you can try to make it exciting, it’s a fact of the subject, some parts of religion are boring to both teach and learn. 
Describe your teaching style
I think I am quite a laid back teacher, but not in a way that I’m a push over. I like discussions and letting the class teach each other. I think the pupils enjoy hearing stories from each other as well as me so I try to create a safe environment to do so. I always remind the pupils, that there are no right or wrong answers and there’s no such thing as a stupid question. We also have a rule in the class that ‘what happens in RME, stays in RME. This was once suggested by a pupil as a class rule and it has stuck throughout my other classes. I discuss the importance of this with the class and they seem to be more understanding of each other this way. I think this idea of making the pupils comfortable in the class is important with the subject content. 
Do you ever use Video in class?
I do use video yes, but I am wary of using it and will think about the why before I use it. I’ve used it in different ways, we were reading the story of Martin Luther King with one class, however trying to keep the whole class engaged for a few periods whilst we read this book was going to be a challenge. Instead, I complemented the reading with a documentary about MLK. This way I broke up the learning and the children could visualise the story better. I think You Tube is a great resource and rather than 30 kids off different levels of reading ability trying to keep up at the same pace, the reading was set as homework with various comprehension tasks. I have also used the live streaming videos from Mecca to explain pilgrimages to classes before as a picture doesn’t do the experience justice.



[bookmark: _Toc355219139]Appendix 15- Interview with S4 Pupils
Can you tell me what RME is? 
[bookmark: _TOC354925504]Studying religious views about religion
[bookmark: _TOC354925505]Learning about other people’s way of life and understanding more about it. 
[bookmark: _TOC354925506]Learning about other people’s views and more about it, and morals too. 
What do you learn in the subject?
[bookmark: _TOC354925507]Different peoples religions, Buddhism. The troubles in Ireland. 
[bookmark: _TOC354925508]Religions and morals and empathy and moral issues. 

What Religions have you studied?
[bookmark: _TOC354925514]Buddhism, Christianity 
[bookmark: _TOC354925515]We’ve done everything I think. Buddhism, Sikhism Hinduism
What is a religion?
[bookmark: _TOC354925516]What people believe
[bookmark: _TOC354925517]A way of life
[bookmark: _TOC354925518]They shape their lives around it.
How do you learn?
[bookmark: _TOC354925519]We had a thing were we were going through a booklet, we do different activities. 
[bookmark: _TOC354925520]We watch videos and write up about them.
[bookmark: _TOC354925521]We learn better when it’s a bit more creative and interesting. 
[bookmark: _TOC354925522]I like when we had discussions on it. 
[bookmark: _TOC354925523]I think we learn best through this as we are hearing different opinions on different things.  
Do you think just knowing about religion is what RME is about?
[bookmark: _TOC354925524]Being aware of what other people believe in and how they shape your lives so you understand. 
What is the Purpose of RME?
[bookmark: _TOC354925525]Make you think and understand, understand people as a whole. 
[bookmark: _TOC354925526]To show that we are all different, well were the same but we have different beliefs so we shouldn’t treat people different.
Do you Watch movies in class?
[bookmark: _TOC354925527]I learn better through movies, I like visual things. 
What have you learned? 
[bookmark: _TOC354925528]To understand what people are going through, and just because we see one thing doesn’t mean we should see other things. I learned that from the 'Truman Show’, he sees the world in a different way from everyone else. 
Do you learn more from movies?
[bookmark: _TOC354925530]If it’s a group discussion then you probably do learn more as well, then if you watch the film then have a discussion then you learn even more.
[bookmark: _TOC354925531]I disagree, I think you learn more form discussion and work, than just watching the film. Not always the films will be completely accurate, or relevant to what you are doing.
[bookmark: _TOC354925532]I like watching movies, but I think I do learn more from discussion.  I think sometimes when you’re watching a movie you kind of switch of and miss the point of the film.  
What would you like to learn?
I would like to learn about all religions and in more detail. I would make it really interesting, rather than reading out of a book all the time. 
[bookmark: _TOC354925534]I would more teach about acceptance, like teach them to accept other people for who they are and not the way the look and stuff. And not judge them on their race. 
[bookmark: _TOC354925535]I would look more at morals, and learn not to judge people on who or what they are. I would do more critical thinking and philosophy. 
Is RME Relevant?
[bookmark: _TOC354925536]Yes, I want to take it and teach it. 
[bookmark: _TOC354925537]In a way because it helps you understand people, but I don’t want to do anything with it when I leave school. 
[bookmark: _TOC354925538]I think it is relevant, probably the most interesting subject. I want to take it next year.
Do you have to be Religious to study RME?
No, I’m not religious and I study it. If you are religious, sometimes your religion doesn’t let you listen about other religions so it’s quite limiting. 
[bookmark: _TOC354925543]No, it’s not like you are being made to take a religion   or become religious?
[bookmark: _TOC354925544]No, it’s not all about religion, is about open mindedness. 
Is RME Easy? 
[bookmark: _TOC354925545]It can be easy if you know what you are doing, other times it can be hard and challenging. 
When you’ve got to really think about things in depth then try to convert it into words but it is hard then. 
[bookmark: _TOC354925547]If you are studying something more challenging it is hard, but it’s just trying to get your head around it. 
Is It a Skive? 
No not really, some people treat it like a skive. Because they have no interest or care about it. They don’t want to learn it or are ignorant.
I like it so I take interest in it and like learning. Most people in our class treat it as a skive. They don’t think they need it, so they don’t do anything. 
Is it boring?
[bookmark: _TOC354925550]Sometimes, I just get bored and I just can’t be bothered. 
Not at all, but some may see it as boring because they have a lack of interest in it. 
Does it change depending on the teachers?
[bookmark: _TOC354925555]Yeah, if they make it more interesting and can have a laugh and shouts at you and just doesn’t like your class. 
[bookmark: _TOC354925556]I think RME teachers should be more approachable. 
[bookmark: _TOC354925557]Yeah, I don’t like teachers that make you write lots because there is less time for discussion. 
How do you compare it with others? 
[bookmark: _TOC354925558]I think it’s different, no other subjects are like it. You don’t consider other people in other subjects. You just need to learn things for exams in other subjects in this subject you learn for an exam. 
[bookmark: _TOC354925559]I think most people would probably say that it’s pointless because there is no exam. 
[bookmark: _TOC354925560]I think there should be a test or an exam, so it challenges you and puts to test what you have learned. But then the things you learn in the subject it would be hard to exam, maybe you could do a vocal test, like an interview. 
[bookmark: _TOC354925561]But then is there a right and wrong answer, it’s all about opinion. 
Can you think of examples of Religion around the school?
[bookmark: _TOC354925562]Assembly’s, we did stuff for Holocaust Day. It was really sad and depressing. We learned that they were all targeted for what they believe in. 
[bookmark: _TOC354925563]We normally learn mostly about Judaism. We get a little bit of Christianity at Christmas. 
Do you normally participate in the Prayer? 
[bookmark: _TOC354925564]Yeah it’s a sign of respect. 
[bookmark: _TOC354925565]I think it should be more diverse and more equal. Rather than focusing on one religion. 






[bookmark: _Toc355219140]Appendix 16 – Ethics Declaration 
Schools of Arts and Humanities
Division of Literature and Languages
Research Ethics Declaration Form
Dissertation on attitudes towards Religious Education in Schools
Proposed start date: 1/12/12
Proposed End Date: 1/5/12
As part of my honours dissertation in Religious Studies, I am hoping to complete a study on differing attitudes to Religious and Moral Education (RME) in Scottish schools. I aim to see if attitudes and opinions of RME in school differ and change through different stages in both their school career as well as amongst teaching professionals. I aim to use questionnaires; both paper and online, as well as follow up interviews with small groups of pupils and teachers. Online questionnaires will only be available to teachers. I have the support of my former placement school to conduct this research with pupils.
Main Ethical Issues
I see the main ethical issues in this research as relating to 
Written and informed consent to interviews being recorded and then partly transcribed. Assurances of anonymity for participants throughout the course of the research protect and in any written or published work that is produced as a result.
The security of the information I gain from questionnaires and interviews and its proper disposal afterwards.
Participant’s rights to withdraw or lodge a complaint at any time.
I intend to address these issues by
Ensuring anonymity on any written questionnaire or interview transcript, not referring to interviewee by name in any documentation. The anonymity of the school participating will also be kept by not referring to it by name. 
Ensuring that information is stored securely with a separate back up. Disposing of information afterwards in a secure confidential manner. This will include deletion of recorded interviews once transcribed. Online responses are collected in a password protected account, which will be deleted after completion.
It will be made clear to participants that they can withdraw from the process at any time, from the start of the process and throughout; I will ensure those completing a paper questionnaire sign an information sheet and declaration stating so. The questionnaires online will also show the disclaimer and participants can exit at any time by closing the window.  I will also provide contact details for the head of the school of Arts and Humanities should a complaint or concern need to be lodged. 



Thank-You for taking time to complete this questionnaire. 
I am researching different opinions on Religious Education in Scottish Schools. 
Your answers will be kept anonymous and confidential. 
You do not have to complete this questionnaire and can stop at any time. 

[bookmark: _Toc355219141]Appendix 17 – Pupil Questionnaire

Pupil Questionnaire

Year Group (please circle)
S1	S2	S3	S4	S5	S6
	1. Describe a time when you were in a really good RME lesson. 

	2. What made the above lesson so good?

	3. Why do you think you study RME?

	4. How do you rate RME with other subjects? Explain your answer. 

	For S1-4 only

	5. Do you think you will choose to study RMPS in the senior school? Explain your answer.  

	For S5/6 only

	6. Has your opinion of RME changed over your school career?

	7. If so, explain how it has changed?

	8. Why did you choose to study RMPS further? 

	9. Would you consider studying Religion at Further Education e.g. college, University?





[bookmark: _Toc355219142]Appendix 18 –Teacher Questionnaire
The following questionnaire was sent via email to teachers to be completed online at the following link http://www.surveymonkey.com/s/K23DJWM. 
I am currently a Fourth year Religious Studies student at University of Stirling. As part of my Honours year, I am completing a dissertation. I aim to complete a study on differing attitudes to Religious Education in schools. I would be grateful if you could answer these questions as in depth and honestly as you feel comfortable with.
You do not have to take part in any part of this research and can stop at any time. If you do wish to stop at any point just exit the window.
All data collected in this survey will be held anonymously and securely. No personal data is asked for or retained.
If any responses are not known or you wish not to answer them, simply miss out a response. Any issues or questions you have can be sent to stc00020@students.stir.ac.uk this questionnaire applies to SECONDARY SCHOOL TEACHERS ONLY.
1. What is your main teaching subject?
2. What do you think Religious Moral Education is?
3. Do you think Religious Moral Education is viewed equally with other subjects in the school curriculum? Explain your answer.
4. What are your experiences of attitudes toward RME, both positive and negative?
5. Do you think opinions have changed over time? If so explain
6. What are your opinions of Religious Observance in school?
7. Do you think the compulsory element of RME in schools will continue to be implemented in future years?
8. The following questions are for teachers of RME only - please skip if this does not apply to you.
9. Give an example of a really good RME lesson,
10. Explain why the lesson was so good?
11. Why did you choose to become an RME teacher?
Thank you for participating in this questionnaire. Your responses will greatly help me in my research. I am looking for volunteers to participate in an informal interview to answer further questions on the topic. Again all responses would remain anonymous and confidential and take place at a time to suit you. If you would be willing to participate please email stc00020@students.stir.ac.uk.
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